cannot be guaranteed among participants of the 1) paired depth interviews or 2) focus
group interviews. By agreeing to participate, participants acknowledge that the paired
depth and focus group interviews will necessitate sharing information in the presence of
other participants. Additionally, the career broadcast journalist participants also
acknowledge that information shared during the focus group session may be divulged to
other participants (i.e., the broadcast journalism teacher participants) for the purposes of
comparing differing perspectives regarding broadcast journalism education. However, the
researchers will maintain confidentiality of all participants by never revealing
discriminating information to other participants (for example, the researchers will not tell
the broadcast journalism educator participants the names or employers of the career
broadcast journalism participants).

Identifiable information collected during the study will be removed and the de-identified
information could be used for future research studies or distributed to another investigator
for future research studies without additional informed consent from the participants or
legally authorized representative.

CONTACT INFORMATION

If you have any questions or concerns about your rights in this research study, please
contact the Clemson University Office of Research Compliance (ORC) at 864-656-0636
or irb@clemson.edu. If you are outside of the Upstate South Carolina area, please use the
ORC’s toll-free number, 866-297-3071. The Clemson IRB will not be able to answer
some study-specific questions. However, you may contact the Clemson IRB if the
research staff cannot be reached or if you wish to speak with someone other than the
research staff.

If you have any study related questions or if any problems arise, please contact
Jacquelynn Malloy at Clemson University at 864-650-4581 or malloy2@clemson.edu.

CONSENT

By participating in the study, you indicate that you have read the information written
above, been allowed to ask any questions, and you are voluntarily choosing to take part in
this research.
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APPENDIX B

Interview Guide for Individual Interviews: Broadcast Journalism Educators

1) Please describe your educational background, such as college and professional
training.

2) What experiences led you to teaching broadcast journalism?

3) How was the curriculum of your broadcast journalism course(s) developed?

4) Describe the foci of your broadcast journalism course curriculum: what are the
most prominent and important facets?

5) Describe your pedagogical methods: how do you feach broadcast journalism?

6) Describe your school-wide news show. What roles do students play in creating it?

7) Describe the technological aspects of your program: what role does technology
play for students (and for you as the teacher)?

8) What do you perceive as the primary benefits of your broadcast journalism
program for students?

9) Describe the challenges you face as a broadcast journalism teacher.

10) What connections exist between your broadcast journalism program and career

broadcast journalism?
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APPENDIX C

Interview Guide for Paired Depth Interviews: Broadcast Journalism Educators

L Longevity of each program

a. To Both: Which program was established first within your district?

b. To Both: Did the initial program (and its lead teacher) play any role in
developing the other program? Please explain.

c. To Both: Approximately how long has each program been in existence?

1L Previous collaboration between teachers and programs

a. To Middle School Teacher: Please describe any interactions or
collaborations you recall having with previous high school media
technology teachers.

b. To Middle School Teacher: As far as you know, have you or your program
directly or indirectly influenced the high school program’s curriculum,
pedagogy, or technological aspects throughout the years? Please explain.

c. To Middle School Teacher: How has your program been directly or
indirectly influenced by the high school program or teachers throughout
the years?

d. To High School Teacher: Have any other faculty members at your school
told you about previous interactions with the middle school program?
Please explain.

I1I. Impact of connected programs on students
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a. To Middle School Teacher: Have any former students come back to you to
share insights about the high school program or how your program
influenced their experiences in the high school program? Please explain.

b. To High School Teacher: Have any of your current students recounted
their experiences in the middle school program? Please explain.

c. To High School Teacher: Have you observed any differences between
students of yours who participated in the middle school program and those
who didn’t, particularly among your 9"-grade students? Please explain.

IV.  Existent connections between programs

a. To Both: Focusing on the curricular, pedagogical, and technological
aspects of each of your programs, can you describe any similarities that
you know exist between your two programs?

V. Potential for future connectedness

a. To Both: Please describe some of the most enjoyable, well-received, and
successful aspects of your programs (with regard to your students’
reception to, or execution of, these aspects).

b. To Both: Please describe your students’ most significant areas of deficit,
resistance, or struggle within your programs.

c. To Both: Can you brainstorm and explain any ways that you think the

other program (and/or its teacher) could influence or help your program,

either directly or indirectly?
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APPENDIX D

Interview Questions for Focus Group: Professional Broadcasters

1) Describe your educational background, such as college and professional training.

2) Please summarize some of the highlights of your professional background.

3) What experiences led you to pursue a career in broadcast journalism?

4) Please describe your current (or most recent) broadcast journalism job and its
requirements/primary responsibilities.

5) What are some of the challenges you face (or did face) in your current (or most
recent) broadcast journalism job?

6) What are some of the attributes (or “best parts”) of your current (or most recent)
broadcast journalism job?

7) What aspects of your broadcast journalism educational experiences have you
found yourself using the most throughout your career? Please be specific.

8) Within the past ten years, what are some of the changes you have seen within the
career field of broadcast journalism (within the career landscape itself, the duties
of individual jobs in the field, or both)?

9) Based on your experiences, predict some possible changes for the broadcast
journalism field within the next five to ten years.

10) What recommendations would you make for teachers of middle and high school
broadcast journalism programs, with regard to what they teach, how they teach it,

and what technology they utilize?
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Theme Theme Subtheme Subtheme Codes Examples
Definition Definition

Curriculum  Curriculum Teacher goals  Teachers’ Goals Carson (II): “My goal for designing all my lessons
refers to the stated goals and assignments is 1) help students develop and
broadcast for their visualize an idea in their head and then 2) help
Jjournalism broadcast them realize it through the skills and techniques
content, Jjournalism that we learned.”
topics, and classes
skills that are Melissa (TD): “My goal is that [my students] will
taught in leave me equipped to project their words,
middle and/or personalities, talents, strengths, and ideas as they
high schools continue through their education and future walks

of life.”

Craft Specific Broadcasting ~ Grace (II): “I had to teach them how to write a
technical skills  fundamentals  story, and I had to give them all the basics and
necessary for fundamentals and how to work the camera and
executing then send them out—and, of course, about that
broadcast time the Internet came out and made life a whole
Jjournalism- lot easier.”

related tasks

Grace (II): “I teach them the basic information up
front—how to write the story, how to storyboard
it, script it, how to use the camera, what are the
camera shots, you know, those...the basic
fundamentals of the class, and then I spend a lot of
time doing that up front, almost until Christmas.”

Bill (II): “With the 7% graders, I give kind of a
taste of what they’re going to do, of the
broadcasting side, so we go through...they learn
how to use a camera; they learn how to interview
somebody. They learn how to do the lighting and
just all the basic stuff like that.”

B)B(J SI9YILI I, WSI[RUWINOL JSBIPRO.IY J10] Y00qIPo))
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Technical
skills

Language

Bill (II): “Since it is broadcast journalism, I want
them to know the ins and outs of the camera and
imaging, especially how to move files around and
stuff like that.”

Carson (II): “[In High School 1], we are trying to
use the cameras, audio recording, microphones,
video editing software, things like that.”

Melissa (I1): Techniques the students need to
create a story

Melissa (TD): “[High School 1-2] employs the
study, practice, and refinement of the
fundamentals of broadcast including interviewing,
copywriting, segment design, photography,
videography, theme development, media
publishing, and management with an emphasis on
working as a team, meeting deadlines, and
adhering to ethical standards.”

Carson (II): “In High School 2, we kind of begin
talking, building on those technical skills, but we
talk more about format and genre, what kind of
makes a news package or news segment
fundamentally different from a documentary, or is
there much of a difference or how do you navigate
those questions?”

Carson (II): “I primarily am very technical skill-
based, so a lot of my classes, a lot of my lessons
focus on building technical skills.”

Carson (II): “My essential idea is that students
should learn the technical language and skills that



124!

Problem
Solving

Creativity

Writing

Graphic
design

they can then use to analyze what we watch or
what we see other people produce.”

Grace (II): “The [broadcast] program is solving
problems and being creative and putting together
pieces to make a whole, but probably the most
important benefit is teaching them how to write a
story because they cannot write.”

Bill (I1): “My 6™ grade [class] is basically intro to
journalism...it’s actually heavy on the print side.
They learn how to write, and they learn how to do
news stories: we talk about inverted pyramid and
feature writing, and they get to try different stories
like that, on the print side.”

Grace (PDI): “I just have always been determined
that the students would know how to write a story,
a T-script, a storyboard by the time they left my
room...that’s just kind of my main focus. The
product is not as important for me as I know it is
for the high school because it’s a different culture
you’re pushing out to, but it’s the process of it that
I spend so much time on.”

Melissa (PDI): “...we have an hour and a half
every day to put out this 15-20 minute broadcast
that we’re doing, I find that I do a lot less of the
storyboarding and shot sheeting and preparing
them, so different groups in different classes get
more of the actual teaching and the coaching.”

Grace (II): “I do elements of art and principles of
design...I had them design personal logos and then
my 8" grade class did logos for a program in the
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News
production
(as a class
and/or
curricular
activity)

school, and this week they’re doing my new
brochures.”

Bill (II): “I have one quarterly class of 8™ grade
and then one semester class of 8™ grade, and the
semester class—those are my Central News kids,
and we really do kind of function like a news
team...like a news station where we are...people
have different responsibilities, and they shoot and
edit their segments and turn them in finished.”

Carson (II): “The [11" and 12 grade] classes meet
at the same time, so they’re kind of like one big
class, but that’s the news production class, so they
produce the Welton High News, usually about two
episodes a month, and High School 3 is primarily
general staff—so, our typical camera operators,
reporters, editors. High School 4 is where students
return to the program but in a leadership position
they have to apply for. So, they learn how to kind
of navigate a team environment in a media setting,
how to do press releases, how to represent the
program to the rest of the school and to outside
organizations.”

Melissa (TD): “Our main [course] objective is to
produce quality video content with exceptional
video production skills. In conjunction with
selected Fairway News staff members, [High
School 3-4] will produce, direct, and supplement a
daily broadcast with quality video work.”

Carson (II): “Primarily this is a production-based
course, as | assume most broadcast journalism
courses would be. We need to have that technical
foundation to say, ‘Well, this camera movement
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Computer
skills

Audio editing

Podcasting
Animation

Critique

was an okay choice but may not have been the
most effective choice.’”

Bill (IT): “I want to...make sure that they know
how to copy/paste things and all the basics of that
kind of stuff and what’s the difference between a
JPEG and PNG.”

Bill (II): “Then, we get into some audio editing. |
really stress good audio in everything that we do
because I really almost, and I even say this, that I
think that poor audio is almost worse than having
poor video because if you can’t hear that’s so
frustrating.”

Bill (IT): “I give them a touch of podcasting and a
little bit of animation where I can”

Carson (II): “We work on communicating and still
trying to build technical skills so that, like I said,
when we’re in those critique scenarios, and we’re
being critical, constructively, of ourselves, we’ll
have a common lexicon to use.”

Carson (II): “A soft skill we also encourage is just
building the ability to critique yourself and critique
your others and your teammates, which is really
useful because you’re, more than likely, will have
to do that at some point in college or university
anyway, and if you’re in a broadcast journalism
program, you’re probably going to be doing that
pretty frequently, so just having the ability to be
comfortable giving and receiving constructive and
respectful criticism and critique, I think, is very
valuable and allows students to kind of improve



Journalism Skills and Journalistic
foundations knowledge skills
pertaining to
the practice of
Jjournalism

L91

Journalism
Principles

their own skill set outside of class, which we love
to see.”

Bill (IT): “I give them...the basics of how to be a
good journalist, in the sense of interviewing and
reporting and being a good host.”

Melissa (I1): Fundamentals, such as how to write
headlines and write the story

Carson II: “High School 1 is foundational
technical skills, so we talk about how to conduct
an interview and some of those ‘soft skill’ kinds of
things.”

Carson (TD): Interview skills cited in [High
School 1] course syllabus: “Sourcing subjects;
formulating questions; interacting with subjects;
B-roll as a helpful tool.”

Bill (I1): “With my 6 graders...the last third of
that quarter, I kind of just give them a taste of the
broadcasting side, so they to—we get to—play
with the cameras a little bit and do some stuff with
that, so they get a little bit of the journalism
foundation, of the basics: what is journalism?”’

Carson (II): “I think [broadcast journalism
education] teaches them about a vital part of
society, which is part news and entertainment, and
it gives them insight into something that maybe
they hadn’t really thought of before or they
thought was simpler than it actually turned out to
be.”
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Melissa (II): “[My class is a] place to learn the
journalistic principles but also take prior
knowledge and apply it to class work.”

Bill (I): “I want to teach the journalism principles
for, just, a fairness balance, first amendment kind
of stuff. I want them to know the reason we’re
doing this.”

Bill (TD): Journalism principles included in the
pre/post assessment: “First Amendment,”
“copyright laws,” “bias, ethics, and fairness in
journalism”?

Pedagogy

Pedagogy Hands-on
refers to the experience
methods used

to teach

broadcast

Jjournalism

Learning
through doing
(as opposed to
direct
instruction)

Hands-on
experience

Bill (II): “I’m a big believer in ‘doing is the best
way to learn,” so I kind of let, give the kids just a
few instructions and then say, ‘All right, go for it,
and just kind of try it out.”

Bill (IT): “If you’re going to learn something, you
really gotta, I think, the best way to learn is to
experience it yourself, and out of that gratification
of finding discovering stuff yourself.”

Carson (II): “I feel like, in my class, a lot of the
concepts that we learn, and a lot of the workflows
and using the equipment properly, a lot of those
formative things can only be done with

experience.”

Carson (PDI): “As they progress, I kind of...if
something’s really wrong or they’re using
something incorrectly, I will directly intervene, but
I’m a big believer that the best way to learn media
is by doing it, and the best way to learn how to do
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Instruction

Methods used  Instruction/
by the teaching
broadcast

teachers to

teach, guide,

and assist

students

Demo Video

Directions

Teacher as
advisor

it well is by doing it poorly first and then seeing
the reaction, the feedback that you get from that,
so I intervene during the production stage a little
bit less.”

Bill (I): “I teach how it’s done in the real
world...we do it like it’s done on the news—Ilocal
news, national news, there really is a way that it’s
been done, and it has been done for years like
that.”

Melissa (I1): Mini-lessons to teach writing, the
editing programs, and other media arts skills

Melissa (IT): “Lots of differentiated instruction”

Melissa (TD): “Class instruction will consist of
formal and informal lessons and training in the
areas of: film production, editing, directing, acting,
videography, graphic design, collaboration, and
time management.”

Bill (I): “When I give them some WeVideo
projects, the project itself will have a slide of
directions, a how-to video in there showing me
doing the project that they can just click on, and if
they get stuck on their own projects, they can just
watch that—I use Screencast-O-Matic.”

Carson (II): “At that point, when they launch into
producing a podcast or producing a news
package...my role, I should think, kind of
transitions more into an advisor, I would say, and
maybe less of a (though sometimes I have to
become one) but maybe less of a direct instructor
and just trying to help them.”
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Project

A major
assignment
conducted
either
individually or
collaboratively
that is carried
out over an
extended
period of time
and guided by
parameters
established by
the teacher for
independent
acquisition of
learning goals

Projects

Carson (II): “In the upper-level courses, ideally
students have such a solid technical foundation
that my role really transitions into like a full-time
advisor, like you would for a student organization
or club.”

Grace (II): “I have them do a lot of projects, and
they have to set out the plans, even the fun ones.
They have to outline and plan and storyboard.”
Grace (II): “The first big project that they have is a
PR project, which then gets folded into the
orientation video. So, they have to choose a sport
or program or a club and highlight it and
then...because then when it comes crunch time for
that orientation video, we have a lot of electives
and clubs and a lot of sports, and so they’ll end up
having to do five or six apiece. They have to know
how to get that down in order to be able to pull it
together so that we can edit it.”

Bill (II): “A lot of times, we will have ongoing
projects that we’ve already started, so we can do
the journal and then jump right into the project and
have a lot of time to work on that.”

Melissa (TD): “[High School 1-4] is a project
based class.”

Carson (PDI): “In a similar but exact thing as what
Bill said, regarding independence, I give my
students a good amount of leeway on their topics.”

Carson (II): “T give them some guidelines and
some prompts, but outside of those restrictions, I
give them the freedom to explore, investigate some
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Independence

Package

Any discussion Do

or examples of  everything
Students’

independence

or autonomy

with broadcast

activities

Freedom of
movement

various different things that are going on,
depending on the format that we’re studying at that
time for that unit.”

Grace (II): “Every once in awhile they’ll do a
package video to put into the news show.”

Bill (IT): “By the end of the quarter, the goal is to
get [the 7™ graders] to do a news package that
includes everything that they do, everything from
start to finish—have a news story where they come
up with the story. They write it; they go shoot the
people or whatever they’re going to, whatever
their story’s on, and then they put it together
through editing and, then, if everything looks
good, maybe even get on the news.”

Carson (TD): Elements of news package
composition in High School 2 course syllabus:
“Terminology; written structure; lower thirds,
informational video production”

Grace (IT)(News): “The kids can do it, so they do
everything. I type the script simply because the
announcements come to me, and they don’t get
here early enough in the morning to get the last-
minute announcement, but the students are the
anchors; they read the script; they run the camera;
they run the Wirecast computer, YouTube Live.
They know how to set it all up, and they do it all.
They create the graphics for it and plug those into
Wirecast.”

Bill (IT)(News): “I set up another hosting area in
one of those trailer classrooms (‘cabana’) where I
send either three boys or three girls. I give them
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Prior
knowledge

the script and then send them to the cabana to
film...they go in there and film [the news] that and
then they come right back and then rejoin the
class.”

Bill (IN)(News): “When my 8 graders...I send
them out to do a story or something,; they don’t
have a script, so they are going to...their actual,
the story that they would do is all theirs.”

Carson (II): “A lot of the times, in the middle of a
project, a group’s like, ‘Hey, I have an interview in
the main building, can I go over there?’ So, I’ll
write them a pass; I’ll let them know they have to
be back well before the end of class, so they have
some ability to move freely there because we’re on
the same campus.”

Bill (PDI): “My class is one of the few classes that
allows kids, middle school kids, to take a camera
and go out with a small group around the school
unescorted with a teacher and around school and
do some kind of assignment, and the first time they
get to do that, really every year (6!, 7", and 8t
grade, but especially the 6™ graders), I can’t tell
you how giddy they are that they can do that. I
mean, it is like Christmas morning when...the first
day that they get a camera.”

Bill (PDI): “A lot of kids come in with skills:
they’ve edited on their phones or whatever or
done, some have actually done Final Cut Pro or
whatever. They’re ready to roll, and they can edit
something fast, and they just want to go go go, and
I love that too.”
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Collaborative
learning

Structure

Guest
instructors

Students
working in
groups of two
or more to
achieve a
learning goal

How the class
activities are
arranged by
time and task

Any outside
professional
who comes to
the school to
work hands-on
with students

Collaboration
(among
students)

Structure of
class

Structure of
units

Artist-in-
residence

News people

Bill (I): “We do a lot of group work; even in this
COVID year, we’ve been able to do that. We’ll get
groups of...usually camera crews of three or four
and everybody will have a kind of job, and they
will go film somebody...and then, when they
come back, WeVideo allows two ways to edit—
individually and collaboratively.”

Carson (II): “While [High School Classes] 1 and 2
are collaborative environments, 3 and 4 are very
much you have to work in a team every episode.
You’re going to be working with at least one other
person basically throughout the entire course of
the class, so we work on different roles, depending
on different formats and genres. We work on
communicating.”

Bill (I): “That’s kind of the structure of the class:
it’s, like, five minutes [to journal write] and then
10 minutes of teaching, and then let’s do it—Ilet’s
just jump in and do it.”

Carson (II): “The way that I would structure each
unit would be maybe four to five days of different
workshops each day, covering different soft skills,
new software, new equipment that we’re learning,
something like that, but then we launch into a
collaborative project.”

Grace (II): “I do with an artist-in-residence...I’ve
had him work with the media arts class in doing
interviews—how to do an interview, how to
properly conduct an interview...Last year, he did a
podcast with my media arts, my 7% grade media
arts class.”




on broadcast-
related tasks

Bill (II): “I’ve had, actually, some news people
come in here and speak to the kids and stuff, but
I’d like to do more.”

vLI

Technol-
ogy

Technology Computer
refers to the applications
use of filming

and computer
equipment as
instructional
tools or as
the means for
conducting
broadcast-
related
activities

Computer- Various
based applications
programs used
to complete
assignments,
create digital WeVideo
media, and air
the news show
Canva
Final Cut

Grace (II): “Really just the Wirecast and YouTube.
We use Google Drawing to make the graphics.
They use iMovie. They use Garage Band to make
music.”

Grace (II): “I convinced the principal to buy a
subscription for WeVideo, and so they can also
use WeVideo, which is real similar to iMovie, but
with the subscription you have access to all the
bells and whistles. And our teachers have been
using it: they’ve been assigning things in class, so
that’s really cool because we’re trying to really
push arts integration.”

Bill (IT): “We use WeVideo. Luckily, our district
has a contract with them; I hope they keep it. It is
awesome...they can use it throughout their whole
academic career.”

Grace (II): “They’re mastering Canva, and that’s
been really, really interesting too.”

Grace (II): “Even though my computers are
outdated, and I’m like, ‘Please, I need...at least
give me Final Cut because the high school teacher
wants them to know Final Cut, and I can’t teach it
if  don’t have it.”

Bill (IT)(News): “I use Final Cut Pro to edit the
final segments together. I’ve never had a student
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Equipment

Premiere Pro

Media Computers
equipment

used by

students to

complete

assignments,

create digital

media, and

film and air

the news show

Cameras

put together the entire show, like every segment,
stuff like that.”

Melissa (IT): “Students learn how to use the Macs
and, also, FinalCut Pro. They are also learning
Motion.”

Carson (II): “For editing, primarily we have Adobe
Premiere Pro that’s provided to all the students in
the media technology program, and some students
can edit—all students can also edit on Premiere on
their Chromebooks as well, though I don’t
particularly advise that, but it’s a little more
accessible for the students at home.”

Grace (II): “I have eight Mac desktops, several of
which were purchased with grant money.”

Bill (IT): “I have 18 of these old desktop
computers, but [ haven’t turned them on or haven’t
used them this year because the Chromebooks and
COVID and everything.”

Melissa (II): “Students are able to check out Mac
laptops (worth $3000 each) if they need to
continue their work at home.”

Bill (IT): “I’ve got the green screen; I’ve got the
cameras all over the place, Promethean board.”

Carson (II): “I don’t know the exact number off of
my head, but we probably have around 10 DSLRs,
and we have 10 handheld camcorders as well, So,
around 20 cameras total.”



Microphones

Uses of
equipment—
filming

9LI

Uses of
equipment—
editing

Melissa (I1): Professional handheld cameras:
Canon 80Ds

Carson (II): “Sometimes we use camera-mounted
microphones that seem pretty recent... We have
some new wireless mic packs that we also use. We
have about five sets of those.”

Grace (II): “Actually, we have been doing most of
our filming with the iPads the last couple of years.
I have found that the iPad has better audio quality,
and that, I mean I have the fancy Sony cameras
and the giant—one—studio camera, but they’re
just...it’s just so easy to film on the iPad and
Airdrop it to any one of the Macs to edit, so they
could edit on the iPad, but they don’t like to.”

Bill (IT): “They can webcam with the
Chromebooks, and they do that, and they do voice
on their Chromebooks, but we also use these
Canon Vixia cameras. I have 10 working ones
right now...and I have about nine or 10 tripods
and then I have microphones hooked up to each of
them so that we can have a separate microphone
and little headphones...and then I use a
soundboard with XLR cables for better sound for
the hosting shots.”

Bill (IT): “[The Chromebooks] really are
convenient, and the kids do not complain. I would
complain with my 56-year-old eyes that I can’t
edit on a Chromebook, but they are having no
problem with that, so I’m just keeping with the
Chromebooks...the kids really do love them, so I
would say on a whole they’ve been much easier to
work with.”
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Newness

Student-
owned
technology

Bill (II): “Luckily, my school bought me an iMac
and a MacBook, so I can do the iMac in school
and then the MacBook, where necessary, at home,
and I use that to finalize the show.”

Grace (II): “Even though our students have
Chromebooks, they edit on the Macs, and I have
10 iPads.”

Carson (II): “In terms of editing and computers,
we have an editing suite here in the studio of, I
believe, 16 iMacs, Mac desktops”

Melissa (II): “All the technology is professional
and state-of-the-art, what you would see in a news
studio. It is the most recent technology, and I hope
I can get the funds to keep up with technology
changes in the future.”

Carson (II): “As a whole, just looking at all the
equipment, a lot of it is on the fairly new side.”

Carson (II): “And a lot of students also have the
resources to get their own equipment a little bit, so
a lot of students edit on their own laptops. Some
students have their own cameras that they use
occasionally (that’s not really a lot of students
outside of a few, but they exist), and some have
their own subscriptions to the Adobe software.”

News show

News show
refers to the
school-wide
broadcast

Elements of
the news
show

Specific
aspects of the
news show,
such as

Recurring
elements

Grace (II)(News): “We only have ten minutes in
the morning, so getting just the announcements in:
we do the announcements; we do the pledge, a
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announcemen
ts program
created by
broadcast
students at
the
participating
schools
within this
study. This
theme
category is
reserved for
news show
characteris-
tics described
by
participants
that do not
necessarily
fall under the
deductive
themes of
curriculum,
pedagogy,
and
technology

Script

Student roles
within the
news show

included
segments or
features

The typed
words,
including
announcement
s, students
speak on-air
when filming
the news

How students
contribute to
the creation
and broadcast
of the school-
wide news
show

Stories on the
news

Script

Master
document

Student-led

moment of silence, and then we have all these
graphics we put in to go with the announcements.”

Bill (IN)(News): “I would say half to more than
half of all the stories that we run on Central
News...it’s gotten better every year, and that’s a
goal of mine is to get these kids to do more of the
work, but I would say they are, they have done
that...half to a little more than half are doing
finished stories, turning in finished stories, which
is great.”

Bill (IT)(News): “On the script part of it, [ am
doing most of the script on that, but that’s the
hosting script. Now, I do allow them to—I always
tell them, I want you to speak in your own
language, and I say feel free to change anything
you want to change, so they have the leeway to do
that.”

Grace (IT)(News): “I type the script simply because
the announcements come to me, and they don’t get
here early enough in the morning to get the last-
minute announcements.”

Melissa (IT)(News): “All kids work on the same
master document.”

Grace (II)(News): “The kids can do it, so they do
everything...the students are the anchors; they
read the script; they run the camera; they run the
Wirecast computer, YouTube Live. They know
how to set it all up, and they do it all. They create
the graphics for it and plug those into Wirecast.”
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Team

Carson (II) (News): “Largely I try to run it in a
little more structured way, but similar to the way
that my college station was ran because...students
ran it; students produce it; students edit it; students
promote it. Basically every facet is student-led for
me.”

Melissa (IT)(News): “The news show is student-
run with my help. I had to quarantine earlier this
year, so I directed via Zoom and the students still
produced the show on their own.”

Melissa (PDI)(News): “I love the joy of watching
so many people building these different pieces and
then watching them all be put together.”

Bill (II)(News): “Mainly, I have my 8 graders:
they are part of the Central News team. They’re
the main kids who run the show and who are kind
of like the main hosts for it and the main
contributors...My 6™ and 7 graders also help at
times on certain things.”

Melissa (II)(News): “Students are assigned to
teams based on their interests. The team of editors
takes the footage, and some create original music
using Garage Band (and other apps). The studio
team gets the cameras ready and white balances
the cameras. The control room team runs the
switcher and teleprompter. The weather team
includes two interns I am mentoring. I integrate
different students into different teams.”

Melissa (PDI)(News): “Something else I like is
right before our broadcast is to go out, and
everybody started finishing their work, seeing all
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Connection to
professional
news

Identified
aspects of the
school news
show that
resemble or
connect to
professional
news
programs

Rotate
positions

Leadership

News room
structure

the different computers communicate with the
person putting out the master broadcast and
saying, ‘Okay, weather’s coming,” ‘Okay, sports is
coming,’ ‘Okay, this piece is finished,” ‘Okay, this
piece has finished,” ‘Okay, I’ve got the music
ready.” So that never loses its joy for me to see all
the different kids working on their individual
pieces and then watching them all come together
for a_broadcast.”

Melissa (TD)(News): “Students are asked to rotate
positions so that each student is given an
opportunity to train in a variety of roles.”

Carson (II)(News) “Just expound a little bit on the
leadership structure, currently we have two news
directors and a lead editor. I’'m changing that
around next year for the future of the program, but
that’s how we operate now.”

Bill (I)(News): “The connection is that we’re
doing it the same way they do it on TV, and when
you see our show, I hope you think, in some
respects, that it looks like a regular news show that
you would see on TV, that the reporters do some
of the same kinds of things: they talk the same
way; they act the same way; and then we teach
them how to ask questions and be a reporter that
way and where to stand...”

Melissa (II)(News): “I try to align our daily
activities with a professional newsroom, such as
creating stories, getting and processing
information, and teams working on different facets
of production.”
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Relation-
ship to
career
broadcast
journalism

Relationship
to career
broadcast
journalism
refers to
aspects of the
broadcast
Jjournalism
class or
program that
the teacher(s)
knowingly
connect to
career
broadcast
Jjournalism

Field trips

Protecting the
industry
standard

Preparing for
the field

News station/
studio

Taking the
students
outside of the
school to visit
a real-world
broadcast
journalism
location

How

broadcast
Jjournalism
education can
bolster
broadcast
Jjournalism
through
preservation of
the industry

Balance

Aspects of the
program
specifically
tailored to
prepare
students for
futures in
broadcast
Jjournalism

One-person
band

Bill (II): “One thing that I don’t do that I want to
do more is to bring, like, go on a tour of the...go
into the news stations and stuff like that and bring
in people.”

Grace (II): “We do definitely talk about broadcast
journalism as a career. We used to be able to go,
when Channel ZZ was here, we would be able to
go to the studio, and we did twice a year...we
would do, go in the morning to watch them do the
noon broadcast and then go to the college in the
afternoon, so they could see the differences
between the professional and even college and
then us.”

Bill (IT): “So, journalism, I care about that...and I
worry about it a little bit because I feel like in the
last few years, it’s kind of gotten a really bad name
in the sense that we’ve lost that balance...It’s
almost difficult to find any kind of news show that
gives you any kind of balance, and, so, I hope to
maybe inspire some of these kids to get back to
that.”

Carson (II): “We really try to build those
foundational technical skills because we’re seeing
in the field increasingly that there are less and less
‘I’m just a reporter’ and less and less ‘I’m just a
camera operator’ or ‘I’m just an editor,” and,
increasingly, people have to take up multiple roles,
especially as they’re just getting into entry-level
positions, they’re kind of having to be one-person
bands and learn how to deliver on screen, how to
film properly with the camera, how to edit things
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Research

Free media

Diversity/
inclusion

Business
side

symbolism and setting and all of those things that
we think are for creative writing are also true in
journalism.”

Molly: “Research is huge: teaching people how to
do research...don’t just, you know, go by the press
release; do your research on the people mentioned,
on the situation mentioned, find out everything you
can about everything that’s going on with this
story.”

Mario: “I would love to see it woven into the high
school and middle school curriculum that, in order
for our country to remain a free society or for us to
preserve what we have left, you have to have a free
media and, without it, what are we doing?”

Wendy: “We’re talking a lot about diversity right
now, diversity and inclusion, and it’s important that
we stress the fact that we are telling the stories of
every single group of every single community
member that we are covering, and so I think it’s a
great opportunity at a very young age to remind
them that, no matter anybody’s socioeconomic
status, no matter their race, their religion, any of
that, if they have a story that needs to be told, it
needs to be told.”

Wendy: “The business side of journalism
contracts...I think that we probably should get back
to the basics when it comes to, like, economics and
things like that, and teaching kids about the
importance of understanding what they’re signing
their name off on.”
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Pedagogy

The methods
used to teach
broadcast
Jjournalism in
middle and
high schools

Hands-on

Josh: “I definitely think, just like Wendy was
saying, all the hands-on experience that you can get
when you’re learning and trying to figure out what
you’re interested in, specifically in that field, is
really important.”

Josh: “Hands-on experience, whether it’s perfecting
something you already know (like I grew up always
messing around with the video camera; then, I got
to school where I kind of got to refine that skill) or
whether it’s, I think Molly or Thomas or somebody
had mentioned it, the getting into a place thinking
you’re going to do one thing and then discovering
you actually love another thing...I think hands-on
experience would be the most important.”

Wendy: “I think hands-on would be great—having,
showing them articles that are not real, showing
them articles that have factual information, going
through exercises that helps them be able to tell the
difference between how to spot fake information,
how to spot real information”

Mario: “I think that hands-on, especially at the
middle school level, they learn how much fun it can
be. I mean, it’s...if you’re doing it right, there is an
element of fun to it.”

Wendy: “Exposing them to positions outside of on-
camera work. Journalism is a team sport...Every
single person is vital in creating a newscast, and it’s
so important that kids are exposed to every single
position from a photographer to a news director to
an anchor to a producer to your digital lead to your
assignment desk.”
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Techno-
logy

Higher
education

Using
technology as
instructional
tools or as the
means for
conducting
broadcast-
related
activities

College-level
broadcast
journalism
training and
education

Guest
journalists

Curiosity

Available
equipment

Hands-on
experience

Try out
different
jobs

Wendy: “Maybe bring in some of these people,
some of these journalists, and have them sit down
and do a class one day with them.”

Molly: “You can’t teach curiosity, but you can
awaken curiosity, and stories are all around us...be
observant...so, awakening the curiosity and then, of
course, researching to find out what tipped your
curiosity in the first place.”

Josh: “I think teaching [broadcast journalism]
through technology kind of incorporates both parts
of your answer [pedagogy and technology], but
using as much of the newer technology to
incorporate into the way you’re teaching would be
my recommendation.”

Mario: “Hopefully, the equipment’s available, and
you’re able to teach the kids and show them how it
works, and who knows? You may find that
introverted kid who becomes extroverted because
he’s on camera or she’s in front of a microphone.”

Josh: “[My university] did a really good job of
letting you get hands-on experience with
everything, whether it was social media, digital
media (obviously); they have their senior semester
program, which is...you run a newsroom five days
a week, 9 to 5, 9 to 6, and you get to be behind a
camera; you get to produce a show, direct a show,
kind of get your hands on everything.”

Josh: “A lot of people, I think, go into [broadcast
education] saying that they want to be on camera
and won’t settle for anything less, and then they
taste producing or directing, and all of a sudden it’s
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like, “Whoa! Why would I ever want to be in front
of the camera when I can have all this fun behind
the camera and not have to do all the stuff that
comes from being on camera?’”’

Mario: “I would say that being able to do
everything in college was huge. I mean, I was a
program director, a sports director, a play-by-play
guy, I was a disc jockey: I did a million different
things.”




APPENDIX G

Coding Frame for School News Broadcasts

Code/Topic

Intro graphic

Pledge

Moment of Silence

Student-Created Graphics

Announcements about School Activities:
Sports, Graduation, Chromebook returns

School-wide footage:
Play pictures, story about the turtle made of cans, honoring faculty members
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APPENDIX H

Professional Broadcasters’ Educational Recommendations
(Shared with the Teacher Participants)

Curriculum
o Importance of broadcast journalism to society
= A free society is dependent on a free press
= Diversity: we are telling everyone’s stories
o Emphasis on reading and writing skills
o Media literacy
= Good content consumption supersedes good content creation
= Social media
e Understanding the role social media plays in journalism
o Partnering with social media outlets as info sources
e Social media ethics (for others and self)
= Resource recommendations
e Ryan Gold’s five media literacies
e Renee Hobbs’ white paper: Digital and Media Literacy and

a Plan of Action
o Craft
= Camera work, including what constitutes “good” shots
» Editing

= Speaking: reporting, interviewing
o Storytelling
=  What constitutes a good story
= Creating or finding visuals to represent the story
= Utilizing literary devices such as theme, symbolism, setting
o Research
= Teaching students how to do research
= Discernment of legitimate and illegitimate information
o Career broadcast journalism
= Business side
o Contracts
e Conflicts of interest
= Various career paths within the field
Pedagogy
o Element of fun
o Hands-on experience with technology and craft of broadcasting
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= Experience in all positions for news reporting, including on- and
off-camera work
= Encourage students to try new things
o Exercises with different information sources (such as articles)
o Curiosity and observation
= Awaken curiosity through being observant and noting all the
details about a scene
* Finding stories in unlikely places
o Bring in professionals
= Teach classes
= Conduct mock interviews
= Allow practice with the professional technology
e Technology
o Schools need access to the newest technology possible
o Use technology as vehicle for pedagogy (hands-on experience with
technology)

219



APPENDIX I

Teachers’ Responses to the Broadcasters’ Educational Recommendations

Bill:

1 found all the recommendations pertinent to my journalism classes, with the exception of
perhaps business contracts. Topics I plan to add to my curriculum next year based on
these recommendations:

e More discussion on the importance of a free press

e More emphasis on the expanding role of social media in Journalism

e Teaching students how to do research

e More emphasis on "being observant and noting all the details about a scene"”
e More mock interviews

e More familiarity with the newest technology

Nothing in the recommendations really surprised me, although one point under Media
Literacy confused me: "Good content consumption supersedes good content creation." |
had to look that up as it relates to media, and I have to admit that I'm still a bit confused
about it. Does this mean I should tell my students that being a voracious reader/watcher
of news is better than creating news stories? Consuming content sounds passive. Don't [
want my students to be active in reporting the news? And what qualifies as "good"
content consumption?

Carson:

In response to the recommendations by career broadcasters: I love the fact that they
support a lot of technical skill development! Not terribly surprising, but it's nice to see. |
also agree that media literacy and the role of journalism are important concepts to touch
on; however, since my specific program caters to students interested in either journalism
or film, sometimes the fine non-technical points of journalism and film have been left out
in order to make sure everyone has an acceptable level of competence.
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