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ABSTRACT

As of February 2020, women made up approximately ten percent of the overall
veteran population in the United States (U.S. Department of Veterans Affairs, 2020,
February). The National Center for Veterans Analysis and Statistics anticipated an
increase in the number of women veterans to the tune of 18 percent each year, through
2027 (U.S. Department of Veterans Affairs, 2017, February). Interestingly, while the
overall veteran population has decreased in recent years, the number of women veterans
has simultaneously increased (U.S. Department of Veterans Affairs, 2017, February).

Nonetheless, institutions of higher education have seen an influx in student
veteran enrollments (U.S. Department of Veterans Affairs, n.d.-b), prompting faculty and
administrators to take inventory of the services provided for the special population.
Meanwhile, research has shown women student veterans tend to adopt the masculine
norms they were taught while enlisted in the military, bringing those ideals to campus as
they matriculate; namely, not asking for help (Herbert, 1998; Baechtold & De Sawal,
2009; DiRamio & Jarvis, 2011; DiRamio, Jarvis, Iverson, Seher & Anderson, 2015;
Armstrong, 2017). This information, in conjunction with years of research showing
positive outcomes associated with faculty-student out-of-class interactions (Pascarella &
Terenzini, 1977, 1978, 1979; Pascarella, 1980; Astin, 1993), justified the need for
additional research.

This descriptive phenomenological study qualitatively explored the help-seeking
behaviors of women student veterans (WSV), with faculty, outside the classroom. Semi-

structured interviews were conducted with ten WSV during the fall 2019 semester at a
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public land-grant institution in the Southeastern United States. A faculty focus group and
online survey were used to establish trustworthiness, alongside multiple other measures
such as the use of rich, thick descriptions to report findings and inclusion of a thorough
subjectivity statement.

Phenomenological data analysis techniques were used to siphon numerous
meaning units from interview transcripts, which were then transformed into themes and
essential essences. Using the coping resources outlined in Schlossberg’s Transition
Theory (Schlossberg, 1987, 1990, 2011; Sargent & Schlossberg, 1988; Schlossberg,
Lynch & Chickering, 1989; Anderson et al., 2011) as a foundation, the essences of WSV

help-seeking were aligned with the four S’s: support, self, situation and strategy.
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CHAPTER ONE

INTRODUCTION

The initial chapter of this dissertation serves as an introduction to concerns
surrounding the help-seeking behaviors of women student veterans (WSV) in academia.
The background of the research study is outlined, along with a brief overview of relevant
literature. The problem and purpose of the study are also demarcated alongside a list of
research questions that guided the study. Philosophical undertones and theory guiding
the research is revealed. Assumptions and delimitations are identified, and a list of key
terms used throughout the study are defined. Lastly, the significance of the study is
discussed.

Background of the Study

Over the past two decades, the United States military has been involved in
numerous conflicts, including Operation Iraqi Freedom (March 2003 — November 201 1),
Operation New Dawn (September 2010 — December 2011), and Operation Enduring
Freedom (October 2001 — December 2014) (U.S. Department of Veterans Affairs, n.d.-
a). As service members have completed their military obligations, institutions of higher
education have seen an influx in the enrollment of student veterans (U.S. Department of
Veterans Affairs, n.d.-b).

As of 2018, the U.S. Department of Veterans Affairs (2018, September 30)
documented nearly one million veterans who had utilized GI Bill education benefits.
This increase in student veteran enrollment was likely indicative of the upsurge in

eligible veterans within the general population. Nevertheless, the escalation of women



student veterans (WSV) is noteworthy and deserves the attention of education
administrators.

Women make up almost 10% of the overall veteran population in the United
States (U.S. Department of Veterans Affairs, 2020, February), and number upward of
250,000 in the southeastern states of Georgia, North/South Carolina, and Tennessee alone
(U.S. Department of Veterans Affairs, 2017, November 2). The National Center for
Veterans Analysis and Statistics (U.S. Department of Veterans Affairs, 2017, February)
reported an expected increase in the population of women veterans of roughly 18 percent
annually, through the year 2027. Thus, while the overall veteran population is decreasing
roughly 1.5 percent each year, the number of women veterans is simultaneously
increasing (U.S. Department of Veterans Affairs, 2017, February). These increases have
laid, and continue to lay, the foundation for increased enrollments of WSV, at institutions
of higher education.

In 2015, nearly 150,000 women veterans were utilizing education benefits (U.S.
Department of Veterans Affairs, 2017, February). As the number of student veterans has
increased, more research has been published regarding their experiences in higher
education. Student veteran transitions (Ackerman & DiRamio, 2009; Rumann &
Hamrick, 2010; Elliott, Gonzalez & Larsen, 2011; Livingston, Havice, Cawthon &
Fleming, 2011; Schiavone & Gentry, 2014; Pellegrino & Hoggan, 2015; Blaauw-Hara,
2016; Gregg, Howell & Shordike, 2016; Armstrong, 2017; Jones, 2017; Williams-Klotz
& Gansemer-Topf, 2017; Lim, Interiano, Nowell, Tkacik & Dahlberg, 2018; Atkinson,

2019), mental health challenges (Smith-Osborne, 2009; Barnard-Brak, Bagby, Jones &



Sulak, 2011; Widome, et al., 2011; Whiteman, Barry, Mroczek & Wadswroth, 2013;
Campbell & Riggs, 2015; Fortney, et al., 2016), and financial concerns (DiRamio,
Ackerman & Mitchell, 2008; Cook & Kim, 2009; Olsen, Badger & McCuddy, 2014)
have been researched at length. Yet, there are still areas of concern that need to be
addressed.

Several researchers have written about the unwillingness of women veterans to
seek help, generally citing masculine norms and military socialization as underlying
reasons (Baechtold & De Sawal, 2009; DiRamio & Jarvis, 2011; Sander, 2012; DiRamio
et al., 2015; LaLLonde, 2016; Patton, Renn, Guido & Quaye, 2016; Armstrong, 2017). For
example, one study evaluated identity re-development as part of the adjustment from
military-life to civilian-life, finding women veterans do not feel a need to seek help in
non-life-threatening situations (Baechtold & De Sawal, 2009). Some years later, a
different study reiterated that point, determining “student veterans either feel
uncomfortable seeking help or do not realize they need help because they learned to solve
life-and-death issues in the military” (Patton et al., 2016, p.244).

Furthermore, discouragement of help-seeking was found to be associated with
masculine norms espoused by the military (DiRamio & Jarvis, 2011). In a study
comparing women and men college students, women were found to have more open
attitudes about psychological help-seeking than men (Komiya, Good & Sherrod, 2000).
But, following military socialization, women veterans adopted conservative attitudes on
help-seeking (DiRamio & Jarvis, 2011). Thus, military service was a catalyst in shifting

women’s attitudes about help-seeking to those similar to men (DiRamio & Jarvis, 2011).



In 2012, Sander wrote about women veteran’s feelings of needing to constantly
prove themselves and their worth, and the hesitancy of some women to be around males
after being victimized during their time in the service. In the same year, the propensity of
some veterans to dissociate from their veteran identity was unraveled, in Considering
Student Veterans on the Twenty-First-Century College Campus (Vacchi, 2012). Vacchi
(2012) posited if faculty and administrators were unaware of a student’s veteran status,
they would have no reason to look at them in a negative way if help was sought. The
study also emphasized the importance of not looking weak in the eyes of others on
campus, and the difficulty student veterans faced when learning it is okay to ask for help
(Vacchi, 2012). These difficulties aside, the past decade has been pivotal in the evolution
of student veteran services on college campuses; but there is always room for
improvement.

Student veteran help-seeking as a part of the academic and social integration
processes (DiRamio & Jarvis, 2011), along with mental health concerns (Currier,
McDermott & Sims, 2016; Currier, Deiss & McDermott, 2017; Currier, McDermott &
McCormick, 2017) have been addressed in scholarly literature. In the groundbreaking,
Out from the Shadows: Female Student Veterans and Help-Seeking, the impact of
masculine military standards were evaluated in conjunction with behavior of WSV in
higher education (DiRamio et al., 2015). Later, another study was conducted on the
influence of military norms on WSV help-seeking tendencies, using different
methodology (Armstrong, 2017). Additional research has been published on student

veteran attitudes about seeking psychological or academic help, and the effects of combat



experience on those attitudes (LalLonde, 2016). Most recently, a doctoral dissertation
was published about WSV help-seeking and support services offered through an on-
campus veteran service center (Atkinson, 2019).

The culmination of these pieces of academic literature provide a handful of
findings that are relevant to the current study. First, masculine norms taught by the
military impacted the way women student veterans operate in the higher education
environment (DiRamio et al., 2015; Armstrong, 2017). Next, masculine thought
processes detered help-seeking (DiRamio et al., 2015). Combat experience also affected
the likelihood of student veterans asking for help (LaLonde, 2016). Lastly, women
student veteran identities are multifaceted with various influential pieces determining
their likelihood for seeking help (Atkinson, 2019).

Moreover, limited research has been conducted around student veteran help-
seeking in academia, but once studies including men are extracted, little information is
left to appropriately support change for women student veterans on campuses. This study
stretches beyond existing inquiries about student services to get at the heart of the
educational experience. By illuminating the help-seeking experiences of WSV, with
faculty, outside the classroom, a gap in educational literature has been filled.

Statement of the Problem

Over the past several years, researchers found WSV were not likely to seek help
(DiRamio et al., 2015). This fact can be related to experiences in male-dominant military
settings, unwillingness to appear weak in the eyes of others, or reluctance to work with

male figureheads (Herbert, 1998), but the propensity of women veterans to conceal their



veteran status on college campuses left faculty and administrators incapable of initiating
contact (Sander, 2012). Thus, while the general population of women veterans is not
likely to seek help, WSV and oftentimes do not want to be identified, making it
impossible for faculty-student interaction to be initiated by professors.

Military socialization and gender roles were attributed to women veteran’s
reluctance to seek help in the academic arena (Herbert, 1998; Rosen, Knudson &
Fancher, 2003; Vacchi, 2012; Disabled American Veterans, 2014; DiRamio et al., 2015;
Armstrong, 2017; Lachman, 2018). Because of the inherent masculinity associated with
military service (Arkin & Dobrofsky, 1978), women soldiers were expected to embrace
the culture, learn to be one of the guys, and tuck their femininity under their hats (Eager,
2014). Masculinity also encompassed an aversion to help-seeking (Addis & Mahalik,
2003). Thus, women who served in the military and internalized masculine norms were
not likely to seek help when they transitioned into the college student role (DiRamio et
al., 2015; Armstrong, 2017). Furthermore, student veterans did not realize, or
acknowledge, a need for help because they had previously been in life-or-death situations
leading to deflation of urgency in educational matters (Patton et al., 2016). Nevertheless,
academicians and researchers acknowledged women student veterans “will likely not
seek help as other women in college do” (DiRamio et al., 2015, p. 63).

While women veterans had numerous similarities to other women in college,
some notable differences could have driven their need for help. First, the WSV studied
were nontraditional students (DiRamio, et al., 2015). Years of research has shown

nontraditional students had different experiences, and stressors, compared to their 18-21



year old counterparts (Ford, Northrup & Wiley, 2009; DiRamio et al., 2015; MacDonald,
2018). Nontraditional students were also less likely to graduate than traditional-aged
college students (Markle, 2015), but the most telling information comes from From
Soldier to Student, where student veteran retention and degree completion were reported
as major challenges by 723 institutions in the United States (Cook & Kim, 2009).

The next differentiating factor was WSV who experienced transition issues when
they moved from military service to college-life, which ignited a need for help. Those
transition-related issues ranged from enrollment hurdles (Cook & Kim, 2009), identity
development concerns (Baechtold & De Sawal, 2009), feelings of cultural dissonance
(Arminio, Grabosky & Lang, 2015), and mental health complications (Ackerman,
DiRamio & Garza Mitchell, 2009; Harris, Finn Sumner & Gozales-Prats, 2018) just to
name a few. Aforementioned masculine gender norms women veterans brought to
campus also added strain to the transition process (Alexander, 2014; Arminio et al.,
2015). These studies only skimmed the surface of the bigger help-seeking issue among
WSV. Additional details surrounding the needs of WSV, and their typical responses are
covered in the next chapters.

Purpose of the Study

The purpose of this qualitative phenomenological study was to aid in
understanding the help-seeking interactions of WSV, with faculty, outside the classroom.
Results of this research will: (1) help inform professionals in higher education of the
issues and needs of WSV, (2) aid in the overall understanding of faculty-student

interaction outside the classroom, with WSV, and (3) heed the call for further research on



the topic.

Over the past decade, numerous scholars and researchers have called for further
research on WSV. One group acknowledged the increasing number of women veterans
on campuses, calling for “special attention” (DiRamio et al., 2008, p. 96). The following
year, a more explicit call advocated for studying “women veterans’ needs on college
campuses” (Baechtold & De Sawal, 2009, p. 42). Then, the need to include racial, ethnic
and gender diversity in future research on student veterans, with emphasis on WSV, was
suggested (Livingston, 2009).

Recently, one study assessed student veteran participation in high-impact
practices and called for future research with women veterans due to participants’
aspirations for blending in with their non-veteran peers (Kapell, Boersma, DeVita &
Parker, 2017). Another study called for additional research on the intersectionality of
women veteran’s identities, after studying factors that positively and negatively affect
academic success of student veterans (Thompson-Ebanks, Ginn & Valentine, 2017).
Armstrong (2017) suggested additional research on help-seeking behaviors of WSV is
tied most closely with the purpose of this study.

Studying the educational experiences of student veterans has become increasingly
important as a means of providing administrators with the background needed to make
informed decisions on their respective campuses. Administrative decisions, as well as
training for faculty and staff are important in helping create inclusive campus
environments, where student veterans feel comfortable and have the opportunity to

thrive. The fields of student and academic affairs are devoted to making the educational



experiences of students better, and more worthwhile. Women veterans deserve the same
opportunity to fit in and receive support services afforded to other students. For that to
happen, their experiences needed to be studied so a pipeline of information can be
funneled to current and aspiring administrators.

Meanwhile, recognizing the importance of studying experiences of students
outside the classroom is imperative because of reported benefits to both faculty and
students. Researchers have reported faculty who interact with students outside the
classroom were viewed as being more effective by both students and colleagues, and
show higher rates of job satisfaction (Wilson, Woods & Gaff, 1974).

Nearly all scholarly publications on faculty-student interaction cited the
foundational works of Pascarella and Terenzini (1977, 1978, 1979), Pascarella (1980),
and Astin (1993). These pivotal publications outlined several studies showing
correlations between out-of-class faculty-student interaction and college persistence,
academic integration, and social integration, while also delving into the notion that types
of interactions tend to point to different outcomes.

Implications of faculty-student interaction, on students, has been researched
extensively over the years as well. A quantitative study at two Western universities
found interaction outside the classroom positively affected student motivation, overall
retention, and students’ reports of their overall college experience (Jaasma & Koper,
1999). Several years later, a study at the University of Jordan found out-of-class contact
with professors had a positive influence on student grade point average among

undergraduate nursing students (Al-Hussami, Saleh, Hayajneh, Abdalkader & Mahadeen,



2011). A more recent study found a positive correlation between out-of-class interactions
with faculty and levels of academic motivation in students (Trolian, Jach, Hanson &
Pascarella, 2016).

In addition to continuing research on faculty-student interactions, it was also
necessary to study student help-seeking with faculty outside the classroom because
conflicting conclusions have been reported. One group of researchers stated, “one-to-one
interactions between students and professors are the norm rather than the exception”
(Rosenthal et al., 2000, p. 319). Later, a study which included almost 3,000 faculty
members from 45 institutions determined faculty have “relatively little contact with
students outside the classroom” (Cox, Mclntosh, Terenzini, Reason & Lutovsky Quaye,
2010, p. 783). Therefore, further research needed to be conducted to determine reasons
students typically seek assistance from professors outside the classroom, and what those
interactions entail.

In particular, this study focused on WSV at a public, research institution. While a
significant number of studies have been conducted surrounding experiences of women
veterans attending community and technical colleges, very little research has been
published on comparable experiences at doctoral or research universities (Heitzman &
Somers, 2015). Nonetheless, the few publications focusing on larger, research-focused
universities found women veterans had little, or no interaction with faculty (Livingston et
al., 2011; Armstrong, 2017), or they were noticeably less engaged with faculty (Moltz,
2010; NSSE, 2010a; NSSE, 2010b), but WSV in one study showed a desire for more

mentorship opportunities with faculty (Heitzman & Somers, 2015). Additional research
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was needed to help understand and possibly reconcile these discrepancies.
Research Questions
One primary research question and four sub-questions framed this study. The
primary research question was:
(1) How do women student veterans describe their help-seeking interactions with
faculty outside the classroom?
The sub-questions were:
(2) What forms of faculty support do women student veterans recognize as options
for seeking help, outside the classroom?
3) What behaviors do women student veterans believe they display when seeking
help from faculty outside the classroom?
(4) What events, or instances, do women student veterans identify as motivators for
seeking help, from faculty, outside the classroom?
Q) What strategies do women student veterans believe they utilize when seeking help
from faculty outside the classroom?
Philosophical Framework
My affiliation and beliefs from within the constructivist epistemology helped
shape this study. Constructivism denotes social interaction as the backbone of the
individual’s worldview, placing particular importance on the use of language in
constructing meaning (Guba & Lincoln, 1989; Patton, 2002; Creswell & Plano Clark,
2011). Essentially, the women student veterans in the study (constructors) made

meaning of a situation, or phenomenon, within themselves, and used their knowledge to
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construct the appropriate language to convey the phenomenon. Then, with a bottom up
approach, “broad patterns and, ultimately... broad understandings” (Creswell & Plano
Clark, 2011, p. 40) were formed through the phenomenological analysis of data.

Women student veterans, at a public research land-grant institution were
interviewed, initiating the process of meaning making. During the interviews, they had
the opportunity to construct their thoughts, surrounding personal help-seeking
experiences with faculty outside the classroom, while simultaneously constructing the
appropriate language to verbalize those thoughts. During data analysis, interactions of
participants with faculty were assessed, engaging the constructivist lens. Furthermore,
because student veteran transitions are postulated to be closely related to the need for
help-seeking, data were interwoven with Schlossberg’s Transition Theory (Schlossberg,
1987, 1990, 2011; Sargent & Schlossberg, 1988; Schlossberg, Lynch & Chickering,
1989; Anderson et al., 2011).

Overview of Methods

This study took place in fall 2019 at a medium-sized public land-grant university,
with a robust military heritage, in the southeastern United States. Qualitative data were
gathered through one-on-one interviews with ten women student veterans, a single
faculty focus group and an online faculty survey. Twelve datasets were evaluated using
the multi-step phenomenological data analysis techniques described in chapter three, in
an effort to uncover the phenomenon of interest.

As data analysis concluded, 28 themes were grouped to create 11 essential

essences. Those essential essences were then aligned with the four coping resources
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outlined in Schlossberg’s Transition Theory. A complete description of the methods used

can be found in chapter three, and findings in chapter four. In addition, a table

summarizing the results of this study can be found on the last page of chapter four.
Theoretical Framework

Nancy Schlossberg developed the Theory of Adult Transitions over the last
several decades, which aided in explaining the processes individuals encounter when
facing different types of transitions during adulthood (Schlossberg 1981, 1984, 1987,
1990, 2011). Alongside notable scholars like Anderson, Chickering, Goodman, Lynch
and Sargent (Sargent & Schlossberg, 1988; Schlossberg et al., 1989; Anderson et al.,
2011), she refined and expounded upon three factors initially shown to affect how adults
acclimated to transitions (Schlossberg, 1981). Early literature indicated the
characteristics of the transition, the environment, and the person going through the
transition were most important in determining how an individual assimilated during a
period of change (Schlossberg, 1981). These characteristics were later exemplified and
drawn upon to further outline the nuances of the theory and a transition model was
created.

Before describing the transition model, it seems necessary to outline some of the
main tenets of Schlossberg’s theory. First, a transition was only a transition if the person
who experienced it deemed it a disturbance to their everyday being (Schlossberg, 1984).
As defined by Schlossberg (1984), a transition was “any event or nonevent that result[ed]
in change in relationships, routines, assumptions, and/or roles within the settings of self,

work, family, health and/or economics” (p. 43). Thus, one individual may think of
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driving a car to work as a transition - if they were using public transportation for the last
two years; whereas, another individual would think of driving to work as the norm.

For years, Schlossberg and her colleagues wrote about the differences and
commonalities people experience during periods of transition. Events some people
consider a crisis, others would deem unimportant because every individual experiences
transitions differently (Schlossberg, 1987). Likewise, all adults tend to come off as
confused or preoccupied during transitions, even when the change was sought out
(Sargent & Schlossberg, 1988; Schlossberg, 1990; Anderson et al., 2011).

Nonetheless, the tenet that appeared most frequently in the literature on
Schlossberg’s theory is around the insignificance of chronological age, in relation to adult
transitions (Schlossberg, 1987, 1990; Sargent & Schlossberg, 1988; Anderson et al.,
2011). Transition theory does not align with developmental models that propose
individuals progress through stages based solely on age; rather, adult development was
thought to be tied to transitions adults experienced over time (Schlossberg, 1990). In
essence, the Theory of Adult Transitions postulates in order to understand an adult, it is
vital to grasp the transitions that person is experiencing (Schlossberg, 1990). In practical
application, counselors, faculty, student affairs administrators, or others in helping
professions can utilize these tenets to aid in understanding the adults they work with, as
life events are thought to feed the need to seek help (Schlossberg, 1990; Anderson et al.,
2011).

Lastly, transitions are thought to happen over time, with no defined beginning or

end (Schlossberg, 1984, 1990; Schlossberg et al., 1989). This tenet is of vital importance
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in this study, because as precisely stated, “[t]he transition process extends from the first
moment one contemplates returning to school to the time when the experience is
complete and integrated into one’s life” (Schlossberg et al., 1989, p. 15). Thus, WSV
could be experiencing some form of transition during any stage of their academic
experience.

While further nuances of the theory have been published over the last few
decades, Anderson et al. (2011) compiled a comprehensive transition model. Their
writing outlines the theory as a series of three sub-sections: approaching transitions,
utilization of coping resources, and taking charge (Anderson et al., 2011). Each of these
sub-sections is discussed in the next few pages.

Approaching Transitions

The first portion of the model, approaching transitions, aims to (1) identify the
transition as being anticipated, unanticipated, or a nonevent, and (2) determine where the
adult is in the transition process (Anderson et al., 2011). These were identified as either
moving in, moving through, or moving out of the process.

Anticipated transitions are somewhat self-explanatory. These events were
anticipated or planned, providing time for the individual to think through pros and cons,
consider options, and partake in mental role rehearsals (Schlossberg, 1984, 1987, 2011;
Anderson et al., 2011). Likewise, unanticipated transitions were defined as those that
have not been scheduled or foreseen; such as crises or tumultuous situations
(Schlossberg, 1984, 1987, 2011; Anderson et al., 2011). Lastly, nonevent transitions are

events people anticipated would occur, but never did (Schlossberg, 1984, 1987, 2011;
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Anderson et al., 2011). For instance, a 45-year-old single female may have faced a
nonevent transition when she realized her ability to reproduce and establish the family
she always wanted had likely passed. In an earlier publication, Schlossberg (1984) also
identified chronic hassles as a type of transition that remained in a person’s life for a
while, causing a continuous nuisance, but chronic hassles did not appear as a
classification type in more recent publications.

When working with individuals experiencing a transition, it is also essential to
determine where they are in the transition process. Over the years, three stages have been
identified as part of the transition theory: moving in, moving through, and moving out.
These are relatively transparent. Moving in occurs at the beginning of the transition when
an adult is initially starting to experience changes, until things have settled, and a new
routine has been established. In the educational environment, this could begin upon
receipt of an acceptance letter, at new student orientation, the first day of classes, or a
variety of other times.

Moving through the transition includes everything that happens along the way. At
this juncture, the transitioning individual is aware of expectations and has been
indoctrinated. The majority of the work will take place, and the individual will likely
start to feel as if they are part of the bigger whole. While moving through adult learners
may get frustrated with being seen as adult learners, and not simply as students
(Schlossberg et al., 1989).

Lastly, moving out occurs when a person starts looking toward next steps. In

early literature, this stage was called moving on (Schlossberg et al., 1989), and it can be
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intertwined with moving in to the next transition in life. In an educational sense, the most
readily identifiable embodiment of this principle is graduation. Graduation means
closing one chapter and opening the next; hence the reason someone can experience
moving out and moving in simultaneously. Moreover, the way individuals cope while
moving in, moving through, and moving out depend on their ability to utilize the coping
resources outlined in Schlossberg’s Theory of Adult Transitions.

Utilization of Coping Resources

The next sub-section of the model outlines the utilization of coping resources
(Anderson et al., 2011). The four coping resources are often referred to as the 4 S’s:
situation, self, support, and strategies (Schlossberg, 1987, 1990, 2011; Sargent &
Schlossberg, 1988; Schlossberg et al., 1989; Anderson et al., 2011).

By providing a scaffolding of resources or deficits for the individual, these
principles are believed to aid in determining adult levels of readiness for coping during
periods of transition (Schlossberg, 1987, 2011; Sargent & Schlossberg, 1988;
Schlossberg et al., 1989; Anderson et al., 2011). Schlossberg’s Theory of Adult
Transitions (Schlossberg, 1987, 1990, 2011; Sargent & Schlossberg, 1988; Schlossberg et
al., 1989; Anderson et al., 2011) includes the following coping resources, to aid in
understanding adult levels of readiness for working through transitions as they arise:

Situation.

Situation refers to the timing of the transition, and how the person experiences the
transition. This could include positive or negative feelings about the transition, what

sparked the onset of the transition, or other things in the person’s life that are producing
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stress simultaneously. For example, a student veteran may view deployment during the
academic year as stressful, but if the same individual is working through the recent death
of a parent, cancer diagnosis of a spouse, and fire at their residence, the deployment
might produce an overwhelming inability to cope.

Self.

Self refers to an individual’s beliefs about him or herself regarding their ability to
successfully navigate the transition. These beliefs could be based out of previous
experiences or the person’s ability to be optimistic rather than pessimistic in challenging
circumstances. For instance, a veteran experiencing depression and feelings of
hopelessness may have a more difficult transition into higher education than an optimistic
comrade who previously experienced a successful reintegration after being in the
workforce for several years.

Support.

Support refers to the amount of emotional, financial and/or academic support
someone has during a transition. This support can come from a spouse, family member,
community, church, friend, educational institution, or any number of other sources.
Unfortunately, support can also come in the form of sabotage. An example of support
during a transition would be the husband of a WSV who lost his job and starts trying to
convince her to prioritize her family finances over her educational endeavors. While the
husband is experiencing a transition because of his loss of employment, the wife is also
being thrust into a transition because she is no longer receiving the encouragement she

once had and is being pressured to provide financial stability for her family.
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Strategies.

Strategies refer to actions a person takes to help them through a transition,
including information seeking, direct action, inhibition of action, and intrapsychic
behavior (Anderson et al., 2011). One strategy a student veteran could use to help with
the stress of transitioning is to make sure exercise is a part of their daily routine. Exercise
is thought to release endorphins, which help with reducing stress. Thus, through the
direct action of exercising, the student veteran has employed a strategy to cope with the
stress of their transition.

Taking Charge

The last section of the transition model, taking charge, is a culmination of the two
previous sections. This is the portion of the model where theory meets practice and the
four S’s are used to help manage transitions. Here, “the perspective of the individual
regarding the transition, the context of the transition... and the impact of the transition on
the individual’s life...” merge into a single portrait for utilization (Anderson et al., 2011).

When experiencing a transition, every adult will have some perspective of how
things are going. That appraisal, “...determines the impact of the transition, the
perceived challenges... and the specific needs for coping” (Anderson et al., 2011, p. 44).
In addition, the context of the transition can make a significant difference in how a person
works through challenges. The context of the situation can include a person’s gender,
age, physical location, reason the transition was initiated, etc. In a nutshell, context
answers the questions of who, what, when, where, and why. Lastly, impact is the extent

the transition alters the person’s life. Once these three aspects of the transition are
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understood, recommendations for change can be proposed.
Previous Studies

Numerous studies have been conducted using Schlossberg’s Theory of Adult
Transitions as a framework for evaluating the student veteran population, including
dissertations by Brown (2014), Haecker (2014), Senk (2015), LaLonde (2016), Morales
(2016), Recinos (2016), Armstrong (2017) and Sorensen (2018). Outside the realm of
doctoral writing, however, there are also scholarly publications that have employed
Schlossberg’s framework as a backbone for research.

One of the most cited publications on student veterans is From Combat to
Campus: Voices of Student-Veterans (DiRamio et al., 2008). At the time of publication,
the piece was at the cusp of modern writing about veterans in education. Using
Schlossberg’s theory to guide the study, the authors discussed the importance of
academic advising and faculty-student interactions for transitioning student veterans.
Furthermore, they recognized the importance of continuing to research the student
veteran population, noting, “[a] subgroup of student veterans that deserves special
attention is women” (DiRamio et al., 2008, p. 96).

A couple of years later, another study used a phenomenological design built
around transition theory to study the experiences of veterans returning from war zone
deployments, who subsequently enrolled at institutions of higher education (Rumann &
Hamrick, 2010). This study helped confirm the importance of veterans having supportive
environments, such as veteran student centers, where they can interact comfortably with

other student veterans. Difficulties relating to traditional college students were also
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examined.

In a 2011 article, published by the National Academic Advising Association,
Schlossberg’s theory was used to inform academic advisers of the transition issues
student veterans often face (Ryan, Carlstrom, Hughey & Harris, 2011). Later, the theory
was used to help evaluate institutional services and supports available to student veterans
(Griffin & Gilbert, 2015), and study female student veteran’s college choice and levels of
persistence (Heitzman & Somers, 2015). While these are just a spattering of the
numerous studies that have been published over the past decade using Schlossberg’s
Theory of Adult Transitions, they appear to provide adequate support for the applicability
of the theory to studying WSV.

Current Study

This study also used the coping resources (situation, self, support and strategies)
outlined in Schlossberg’s theory as a theoretical scaffolding. One overarching research
question served as a pillar tying all the coping resources together; while, four additional
questions aligned with each of Schlossberg’s four S’s. This alignment is shown in Table

1.1.
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Table 1.1 Research Question Alignment with Theoretical Framework

Research Question

Schlossberg’s Theory of
Adult Transitions:
Coping Resource

How do women student veterans describe their
help-seeking interactions with faculty outside the
classroom?

What forms of faculty support do women student
veterans recognize as options for seeking help,
outside the classroom?

What behaviors do women student veterans
believe they display when seeking help from
faculty outside the classroom?

What events, or instances, do women student
veterans identify as motivators for seeking help,
from faculty, outside the classroom?

What strategies do women student veterans
believe they utilize when seeking help from
faculty outside the classroom?

Support, Self, Situation
and Strategy

Support

Self

Situation

Strategy

Assumptions and Delimitations

This study was based on three major assumptions, supported by literature in the

field. The first assumption was WSV need help and are interested in seeking help. Based

on the work of Nelson-Le Gall (1985), it could be implied all students need some type of

help. Because of recent studies outlining the difficulties student veterans’ face, when

transitioning into the college environment (Cook & Kim, 2009; DiRamio & Jarvis, 2011),

women student veterans were the focus of this study. In addition, a recent publication,
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The Disappeared Ones: Female Student Veterans at a Four-Year College, acknowledged
the desire WSV have for more interaction with faculty (Heitzman & Somers, 2015).
Thus, not only are they likely to need help, there have been reports showing they are
indeed interested in interacting with faculty and seeking help.

This study was also framed around the assumption that a significant number of
WSV experience some type of hardship during their transition to college or while
enrolled, which caused them to need help. These hardships could be anything from
trying to navigate symptoms of post-traumatic stress disorder in the classroom (Barnard-
Brak et al., 2011; Kraus & Rattray, 2013) to simply needing a campus support system
(DiRamio & Jarvis, 2011; Minnis, Bondi & Rumann, 2013; Barry, Whiteman &
Wadswroth, 2017; Blackwell-Starnes, 2018). Of course, some WSV will not fall into this
category, but the assumption is there will be far more who experience hardships than not.

The final assumption was WSV had access to faculty that were willing to help, if
help was sought. While one longitudinal study uncovered a decline in the amount of time
faculty spent with students between 1972 and 1992, numerous factors could have
contributed to that decline (Milem, Berger & Dey, 2000). The study focused on the
amount of time faculty concentrated on research endeavors, at the expense of other
faculty responsibilities, with no consideration for the vast array of confounding variables
the student population likely contributed. Nevertheless, with the altruistic lens adopted
by many academicians, it seemed hard to believe that students who sought help were
turned away, but no research could be found to fully support that notion.

In addition to the outlined assumptions, there were also a couple of delimitations
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to note in relation to this study. First, only women who served in the United States (US)
military were included. While primarily an issue of availability, including veterans who
served other countries could have skewed the results of this study. Considerations
surrounding political implications of non-democratic societies would have added an
additional level of detail that seemed unnecessary. Furthermore, the military culture and
structure of US axis and ally troops could have directly affected WSV likelihood of
seeking help from faculty.

Additionally, the women whose point of view represented the primary target of
this study were enrolled at an institution of higher education in the southeastern United
States. The state, where the research site is located, has 1.7% more women veterans than
the national average (U.S. Department of Veterans Affairs, 2020). Furthermore, only
five states, in the nation, have a higher concentration of women veterans than the state
where this study was conducted (U.S. Department of Veterans Affairs, 2020).

The location of the research was also based on convenience and availability, as
researching women veterans at other institutions would have significantly prolonged this
study. In addition, because of the influx of women student veterans coming into higher
education settings, it was imperative to get this research into the hands of faculty and
administrators as quickly as possible.

Definition of Terms

The terms and acronyms listed below are used throughout this study.

Advanced Individual Training (AIT): a training program where military personnel

acquire the skills and knowledge needed to perform their assigned military occupational
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specialty (U.S. Army, 2019)

Coping: an individual’s response to “stressful environmental stimuli” (Aldwin, 2007, p.
8)

Faculty: any lecturer, non-tenured faculty member, or tenured faculty member; also
referred to as professor or professors; excludes graduate student assistants, teaching
assistants and/or research assistants (Clemson University, 2019)

Help-seeking: the act of ““...engaging in information acquisition with others” (Nelson-
Le Gall, 1981, p. 225)

Nontraditional student: students who meet one of the following criteria: “...at least 25
years old, attend school part-time, work full-time, [are] a veteran, have children, wait at
least one year after high school before entering college, have a GED instead of a high
school diploma, [are] a first-generation student, are enrolled in nondegree programs, or
have reentered a college program” (MacDonald, 2018, p. 159)

Reserve Officers’ Training Corps (ROTC): a training program offered through
colleges and universities, where students prepare to become officers in the military post-
graduation, in exchange for fully-paid tuition (Department of Defense, 2020)

Student veteran: for the purpose of this study, student veterans were: (1) individuals
who had served, or were currently serving, in the military, and (2) were currently enrolled
at an institution of higher education (Vacchi & Berger, 2014)

13

Transition: “...any event or nonevent that results in change in relationships, routines,
assumptions, and/or roles within the settings of self, work, family, health and/or

economics” (Schlossberg, 1984, p. 43)
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Veteran: someone who previously served in the armed services, for any length of time,
in any branch of the military (Coleman, 2008; Radford, 2009)
Woman Student Veteran (WSV): a student who served in the military and gender
identifies as a woman (Atkinson, 2019)

Significance of the Study

Over the past several years, researchers have started examining WSV in
educational environments, noting they were not likely to seek help (DiRamio et al., 2015;
LaLonde, 2016; Armstrong, 2017). While those studies are thoroughly described in the
literature review, it seems appropriate to distinguish this study from the three most recent,
similar studies. Dissertations by LaL.onde (2016), Armstrong (2017) and Atkinson
(2019) are comparable to the current study but have notable differences.

The first study examined help-seeking attitudes of student veterans regarding
academic and psychological services offered on campus (LaLonde, 2016). A quantitative
strategy was employed to study attitudes of nine WSV and 31 men student veterans
(LaLonde, 2016). While the researcher utilized Schlossberg’s Transition Theory as a
scaffolding for the study, and focused on help-seeking, the similarities ended there
(LaLonde, 2016). His research focused on help-seeking attitudes rather than behaviors,
and was not principally interested in interactions between student veterans and faculty
(LaLonde, 2016).

The next study was more closely related. The researcher at a large public
university in the southeast, focused on WSV, using interpretative phenomenological

analysis techniques rather than the descriptive methods used in this study (Armstrong,
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2017). The purpose of the study was to determine whether military experience
influenced willingness to seek help (Armstrong, 2017). Using only three of
Schlossberg’s four coping resources as pillars, WSV were asked to describe their help-
seeking interactions with faculty, outside the classroom (Armstrong, 2017).

Most recently, research was published that assessed WSV perceptions of on-
campus veteran support services (Atkinson, 2019). There were several differences
between the studies. The most notable difference was the phenomenological case study
methodology versus descriptive phenomenological methodology used here. Next, this
study was built on the foundation of Schlossberg’s Transition Theory; whereas Vacchi’s
Model for Student Veteran Support was used for the 2019 study. Lastly, WSV were
interviewed about their experiences with university staff; whereas, this study focused on
faculty interactions.

Each of the aforementioned studies added to the extant literature on student
veterans as does this study. However, this study is significant because results: (1)
illuminate the role of faculty in the transition experiences of WSV on campus, (2)
emphasize the importance of faculty interactions with WSV, (3) bring awareness to
challenges that cause WSV not to seek help from faculty, (4) influence the transitions and
educational experiences of WSV for years to come, (5) are available to support policy
and programmatic changes to better serve WSV, (6) fill a gap in literature, and (7) open
the door for future research to continue improving the student experience for women
veterans. Ultimately, results of this study benefit the student veteran population,

university faculty and higher education administrators.
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Summary

Over the last several years, the number of women veterans who have enrolled at
institutions of higher education has grown significantly. With that increase, researchers
have assessed the experiences of the subpopulation and concluded women veterans are
not likely to ask for help. With years of research that showed the positive influences of
faculty-student interaction, it seemed important to illuminate this phenomenon. Yet, with
the exception of a handful of publications, no research was found with regard to help-
seeking experiences of WSV in learning environments.

This study helps inform professionals in higher education of the issues and needs
of WSV, but the primary purpose of the research was to aid in the overall understanding
of faculty-student interactions, outside the classroom, with women student veterans. The
literature review presented in the next chapter explicates past research on student veterans

and help-seeking.
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CHAPTER TWO
REVIEW OF LITERATURE
Introduction

A veteran has been defined as someone who previously served in the armed
services, for any length of time, in any branch of the military (Coleman, 2008; Radford,
2009). With this, it can be deduced that student veterans are those who have served in
such a capacity and are enrolled as students in an institution of higher education. These
individuals were the focus of this study.

In this review of literature, information about the experiences of student veterans
in higher education are explored, focusing on women student veterans (WSV). Research
on help-seeking experiences was also reconnoitered thoroughly. Following the literature
review, the conceptual framework outlining this study is presented.

Background

Student veterans are a growing population in today’s colleges and universities,
and with the steady increase in enrollment, administrators have been faced with new and
unique challenges in serving them (Cook & Kim, 2009). Mass amounts of research have
been published regarding the mental and physical health of student veterans on campuses
(Willer & Grossman, 1995; Smith-Osborne, 2009; Barnard-Brak et al., 2011; Elliott et
al., 2011; Ouimette et al., 2011; Rudd, Goulding, & Bryan, 2011; Barry, Whiteman,
Wadswroth & Hitt, 2012; Maguen et al., 2012; Alfred, Hammer & Good, 2014). Studies
were also conducted to assess student veteran transition experiences (DiRamio et al.,

2008; Cook & Kim, 2009; Livingston, 2009; Rumann & Hamrick, 2010; Elliott et al.,
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Appendix D

Informed Consent — Women Student Veterans

Information about Being in a Research Study
Clemson University

Women Student Veteran's Help-Seeking Behaviors with Faculty, Outside the
Classroom: A Descriptive Phenomenological Study
Student Interviews

KEY INFORMATION ABOUT THE RESEARCH STUDY

Voluntary Consent: Dr. Rachel L. Wagner and Jessica R. Pelfrey, M.Ed. from the
College of Education at Clemson University are inviting you to volunteer for a research
study to fulfill part of the requirements needed for the Ph.D. in Educational Leadership.

You may choose not to take part and you may choose to stop taking part at any time. You
will not be punished in any way if you decide not to be in the study or to stop taking part
in the study.

Alternative to Participation: Participation is voluntary and the only alternative is to not
participate.

Study Purpose: The purpose of this phenomenological study is to understand the help-
seeking interactions of women student veterans, with faculty, outside the classroom.
Results of this research will: (1) be submitted to a dissertation committee, as part of the
requirements for obtaining a doctoral degree in Educational Leadership, (2) help inform
professionals in higher education of the issues and needs of women student veterans, (3)
aid in the overall understanding of faculty-student interaction outside the classroom, with
women student veterans, and (4) heed the call for further research on the topic.

Activities and Procedures: If you volunteer to participate in this study, you will be
asked to do the following:

. Participate in a tape-recorded interview in which you will be asked questions
about your help-seeking experiences with faculty outside the classroom.
. Following the interview, you will be sent a copy of the interview transcript which

you will need to look over for any clarifications that you wish to address and/or to
provide consent to proceed with the data analysis stage of the study.

J If deemed necessary by you (the participant) or the researcher, you may be asked
to participate in a follow-up interview as a means of clarifying information.

Participation Time: It will take you about an hour to be in this study.
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Risks and Discomforts: This project is not intended to provoke any physical or
emotional discomfort. However, participants may choose to share sensitive and
confidential information during the interview process. All efforts will be made to ensure
confidentiality.

Possible Benefits: You may not benefit directly for taking part in this study; however,
information obtained will be used to improve the educational experience of women
student veterans in the future.

EXCLUSION/INCLUSION REQUIREMENTS

Female student veterans (1) willing to share your experiences, (2) previously served in a
branch of the United States military, (3) currently enrolled, (4) full-time student, and (5)
taking at least one class in a standard classroom (rather than online, hybrid, etc.).

MANDATORY REPORTING

As responsible employees under Clemson University Title IX policies, faculty members
are required to report incidents of discrimination based on sex, sexual harassment, or
sexual violence involving a member of the Clemson University community. Nothing you
say in this study will be associated with your name at any point in the process unless you
disclose information that may be reportable under Clemson’s policies.

INCENTIVES

As an incentive for contributing to this research study participants will receive a $25
Amazon gift card.

AUDIO/VIDEO RECORDING AND PHOTOGRAPHS

The interview will be tape-recorded. Confidentiality will be maintained by using a
pseudonym instead of your name when transcribing the interview. Interview recordings
and pseudonym keys will be kept in a separate, secure location, away from interview
transcripts.

PROTECTION OF PRIVACY AND CONFIDENTIALITY

The results of this study may be published in scientific journals, professional
publications, or educational presentations.

Any information that is obtained in connection with this study and that can be identified

with you will remain confidential and will be disclosed only with your permission or as
required by law. Electronic files relating to the study will be encrypted and in a secure
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location at all times. Identifiable information collected during the study will be retained
for approximately 3 years but will not be used or distributed for future research studies.

COUNSELING INFORMATION

In the event that you experience a negative reaction from participating in this study,

notify the research team immediately. Should you need to connect with someone,

consider the following confidential resources:

o Clemson University students may access psychological care through Counseling
and Psychological Services at Redfern Health Center, call (864) 656-2451.

o Mental Health America of Greenville County’s CRISIS line: 864) 271-8888.
Free, 24/7 crisis phone line.

o Crisis Chat: http://www.crisischat.org/, free chat line available 2PM to 2AM, 7

days/week.
o Crisis Text Line: Text “START” to 741-741, service is free through most major
phone service carriers and available 24/7.
o Contact a mental health professional of your choice, at your own expense.
CONTACT INFORMATION

If you have any questions or concerns about your rights in this research study, please
contact the Clemson University Office of Research Compliance (ORC) at 864-656-0636
or irb@clemson.edu. If you are outside of the Upstate South Carolina area, please use the
ORC’s toll-free number, 866-297-3071. The Clemson IRB will not be able to answer
some study-specific questions. However, you may contact the Clemson IRB if the
research staff cannot be reached or if you wish to speak with someone other than the
research staff.

If you have any study related questions or if any problems arise, please contact:

Rachel L. Wagner, Ed.D.
864-656-5111
rwagne3@clemson.edu
406 Tillman Hall
Clemson, SC 29634

CONSENT
By participating in the study, you indicate that you have read the information written

above, been allowed to ask any questions, and you are voluntarily choosing to take part in
this research. You do not give up any legal rights by taking part in this research study.
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Appendix E

Informed Consent — Faculty Focus Group

Information about Being in a Research Study
Clemson University

Women Student Veteran's Help-Seeking Behaviors with Faculty, Outside the
Classroom: A Descriptive Phenomenological Study
Faculty Focus Group

KEY INFORMATION ABOUT THE RESEARCH STUDY

Voluntary Consent: Dr. Rachel L. Wagner and Jessica R. Pelfrey, M.Ed. from the
College of Education at Clemson University are inviting you to volunteer for a research
study to fulfill part of the requirements needed for the Ph.D. in Educational Leadership.

You may choose not to take part and you may choose to stop taking part at any time. You
will not be punished in any way if you decide not to be in the study or to stop taking part
in the study.

Alternative to Participation: Participation is voluntary and the only alternative is to not
participate.

Study Purpose: The purpose of this phenomenological study is to understand the help-
seeking interactions of women student veterans, with faculty, outside the classroom.
Results of this research will: (1) be submitted to a dissertation committee, as part of the
requirements for obtaining a doctoral degree in Educational Leadership, (2) help inform
professionals in higher education of the issues and needs of women student veterans, (3)
aid in the overall understanding of faculty-student interaction outside the classroom, with
women student veterans, and (4) heed the call for further research on the topic.

Activities and Procedures: Your part in the study will be to participate in a faculty focus
group. Some of the information shared during the group discussion may be personal, we
ask that you respect others in the group and keep the information shared confidential.
Please do not share any information that may be sensitive or make you uncomfortable.
You may refuse to answer or leave the discussion at any time if you become
uncomfortable.

Participation Time: It will take you about an hour to be in this study.
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Risks and Discomforts: This project is not intended to provoke any physical or
emotional discomfort. However, participants may choose to share sensitive and
confidential information during the interview process. All efforts will be made to ensure
confidentiality.

Possible Benefits: You may not benefit directly for taking part in this study; however,
information obtained will be used to improve the educational experience of women
student veterans in the future.

MANDATORY REPORTING

As responsible employees under Clemson University Title IX policies, faculty members
are required to report incidents of discrimination based on sex, sexual harassment, or
sexual violence involving a member of the Clemson University community. Nothing you
say in this study will be associated with your name at any point in the process unless you
disclose information that may be reportable under Clemson’s policies.

AUDIO/VIDEO RECORDING AND PHOTOGRAPHS

The focus group session will be tape-recorded. Confidentiality will be maintained by
using a pseudonym instead of your name when transcribing the recordings. Recordings
and pseudonym keys will be kept in a separate, secure location, away from transcripts.

PROTECTION OF PRIVACY AND CONFIDENTIALITY

The results of this study may be published in scientific journals, professional
publications, or educational presentations.

Any information that is obtained in connection with this study and that can be identified
with you will remain confidential and will be disclosed only with your permission or as
required by law. Electronic files relating to the study will be encrypted and in a secure
location at all times. Identifiable information collected during the study will be retained
for approximately 3 years but will not be used or distributed for future research studies.

CONTACT INFORMATION

If you have any questions or concerns about your rights in this research study, please
contact the Clemson University Office of Research Compliance (ORC) at 864-656-0636
or irb@clemson.edu. If you are outside of the Upstate South Carolina area, please use the
ORC’s toll-free number, 866-297-3071. The Clemson IRB will not be able to answer
some study-specific questions. However, you may contact the Clemson IRB if the
research staff cannot be reached or if you wish to speak with someone other than the
research staff.
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If you have any study related questions or if any problems arise, please contact:

Rachel L. Wagner, Ph.D.
864-656-5111
rwagne3@clemson.edu
406 Tillman Hall
Clemson, SC 29634

CONSENT

By participating in the study, you indicate that you have read the information
written above, been allowed to ask any questions, and you are voluntarily choosing
to take part in this research. You do not give up any legal rights by taking part in
this research study.
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Appendix F

Interview Protocol

For the record, please state the pseudonym you would like to use, in place of your name.

@ When did you first enroll at the university?

0 Did you have any experience with institutions of higher education prior to
your current enrollment? If so, please explain.

o How many credit hours are you currently enrolled in?

e Are all of your courses offered on campus (versus online, hybrid, etc.)?
e What is your military affiliation and approximate dates of service?

1. Can you please describe, in as much detail as possible, a time when you

sought help from a university faculty member outside the classroom?

What made you think you needed to seek help
from that faculty member?
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10.

1.

Can you tell me about the timing of your interaction with the faculty member?

What else was happening during the time you’re describing? Or, what other
stressors were present in your life at the time?

What strategies did you utilize to get help from the faculty member?

Please explain a little bit about how you felt during your interaction with the
faculty member.

Did your interaction, need for interaction, or desire to interact with the faculty
member make you feel any differently about yourself or your abilities? Please
explain.

What do you recall about your posture or other physical actions during the
encounter?

Looking at the big picture, what form, or forms, of support do you feel you were
seeking from the faculty member?

What other experiences have you had with faculty, outside of class, since you
enrolled?

Has there ever been an instance where you felt you should connect with a faculty
member outside of class, but decided not to? Please explain.
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12.

13.

14.

15.

16.

Have you talked with a family member, friend, roommate, etc. about any of your
help-seeking experiences? If so, can you describe those conversations?

Is there anything we have discussed that you would like to elaborate on, or any
additional information you would like to share?

Why did you want to participate in this research study?

How easy, or hard, was this interview process?

Do you know of any other women student veterans who might be interested in
participating?

Before we wrap up, do you have any questions?
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Appendix G

Focus Group Protocol

Are you ready to begin?

Can each of you please tell me about your experiences with women student
veterans outside the classroom?

Who would like to start?

What forms of support have women student veterans sought from you outside the
classroom?

What behaviors do women student veterans display when seeking help from
faculty outside the classroom?

From your perspective, what strategies have women student veterans utilized
most frequently when seeking help from you outside the classroom? Please

explain in terms of frequency and the approach they used.

What events, or instances, caused the women student veterans to seek help from
you outside the classroom setting?

Is there anything else I should know about your experiences with women student
veterans outside the classroom?

Before we conclude, do you have any questions?
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Appendix H

Faculty Survey

Women Student Veteran's Help-Seeking Behaviors with Faculty, Quiside the
Classroom: A Descriptive Phenomenological Study

Faculty Survey

KEY INFORMATION ABOUT THE RESEARCH STUDY

Voluntary Consent: Dr. Rachel L. Wagner and Jessica R. Pelfrey, M.Ed. from the College of Education at
Clemson University are inviting you to volunteer for a research study to fulfill part of the requirements needed for

the Ph.D. in Educational Leadership.

You may choose not to take part and you may choose to stop taking part at any time. You will not be punished in

any way if you decide not to be in the study or to stop taking part in the study.

Alternative to Participation: Participation is voluntary and the only alternative is to not participate.

Study Purpose: The purpose of this phenomenological study is to understand the help-seeking interactions of
women student veterans, with faculty, outside the classroom. Results of this research will: (1) be submitted to a
dissertation committee, as part of the requirements for obtaining a doctoral degree in Educational Leadership, (2)
help inform professionals in higher education of the issues and needs ol women student veterans, (3) aid in the
overall understanding of faculty-student interaction outside the classroom, with women student veterans, and (4)

heed the call for further research on the topic.

Activities and Procedures: Your part in the study will be to participate in a faculty survey. Some of the
information shared may be personal. Please do not share any information that may be sensitive or make you
uncomfortable. You may refuse to answer or exit the survey at any time if you become uncomtortable.
Participation Time: It will take you less than an hour to be in this study.

Risks and Discomforts: This project is not intended to provoke any physical or emotional discomfort. However,

participants may choose to share sensitive and confidential information during the survey process. All efforts will

be made to ensure confidentiality.
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Possible Benefits: You may not benefit dircctly for taking part in this study; however, information obtained will be

used to improve the educational experience of women student veterans in the future.

MANDATORY REPORTING

As responsible employees under Clemson University Title [X policies, faculty members are required to report
incidents ol discrimination based on sex, sexual harassment, or sexual violence involving a member of the
Clemson University community. Nothing yvou say in this study will be associated with your name at any point in

the process unless you disclose information that may be reportable under Clemson’s policies.

AUDIO/VIDEQ RECORDING AND PHOTOGRAFPHS

Confidentiality will be maintained by using a pseudonym instead of your name when reporting findings. Survey

responses and pseudonym keys will be kept in a separate, secure location.

PROTECTION OF PRIVACY AND CONFIDENTIALITY

The results of this study may be published in scientific journals, professional publications, or educational

presentations.

Any information that is obtained in connection with this study and that can be identified with you will remain
confidential and will be disclosed only with your permission or as required by law. Electronic files relating to the
study will be encrypted and in a secure location at all times. [dentifiable information collected during the study will

be retained for approximately 3 years but will not be used or distributed [or [uture research studies.

CONTACT INFORMATION

[f you have any questions or concerns about your rights in this research study, please contact the Clemson
University Ollice of Research Compliance (ORC) at 864-656-0636 or irb{@clemson.edu. I you are outside of the
Upstate South Carolina area, please use the ORC’s toll-free number, 866-297-3071. The Clemson IRB will not be
able to answer some study-specific questions, However, you may contact the Clemson IRB if the rescarch staff

cannot be reached or if vou wish to speak with someone other than the research staff.

If you have any study related questions or if any problems arise, please contact:

Rachel L. Wagner, Ph.D.
864-656-5111
rwagne3(@clemson.edu
406 Tillman Hall
Clemson, SC 29634
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CONSENT

By participating in the study, you indicate that you have read the information written above, been allowed to
ask any questions, and you are voluntarily choosing to take part in this research. You do not give up any

legal rights by taking part in this research study.

1. What is your faculty rank?

(O Professor
(O Associate Professor
(O Assistant Professor

O Lecturer
&) Other

2. Where is your primary appointment?

(O Agriculture, Forestry & Life Sciences
(O Architecture, Arts & Humanities

(O Behavioral, Social & Health Sciences

(O Business

(O Education

(O Engineering, Computing & Applied Sciences
(O Science

O Other

3. How many years have you been a faculty member? Please include years of
service at other postsecondary institutions.

4. Have you had interactions with women student veterans outside the classroom?

O Yes
O No

O I don't recall

5. What forms of support have women student veterans sought, from you, outside
the classroom?
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6. From your perspective, what behaviors do women student veterans display
when seeking help from faculty outside the classroom (e.g. direct, cautious,
optimistic, thoughtful, reserved, volatile, etc.)

7. From your perspective, what events, or instances, caused the women student
veteran(s) to seek help from you outside the classroom setting (e.g. experienced
difficulty with course material and wanted to have a private conversation, was
seeking advice regarding a personal matter, etc.)? Please explain.

8. From your perspective, what strategies have women student veterans utilized
most frequently when seeking help frem you outside the classroom (e.q. visiting
your office with/without an appointment, blaming others for missed assignments,
negotiating in order tc achieve a desired outcome, etc.)? Please explain.

Powered by Qualtrics
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Appendix [

Women Student Veterans who Showed Interest in Participating in the Study

ReSp;ndem 1 2 3 4 5 6 7 8 9 0 11 12 13 14
}f:;lgéi Z;I:] Nicole Savannah Ray -- Mary -- -- -- Rachel Becky Purple Sue Candy Rosa
Preferred Email
(Removed for
Privacy Protection)
10-18-19 10-18-19
Informed Consent & 10-21-19 10-21-19 11-7-19
IPS Link Emailed 10-16-19 10-16-19 10-16-19 10-16-19 10-17-19 10-24-19 10-24-19 10-19-19 10-24-19 10-24-19 11-13-19 11-7-19 11-11-19 11-12-19
11-3-19 11-3-19
IPS Completed 10-16-19 10-16-19 10-16-19 10-17-19 10-17-19 10-24-19 10-28-19 11-17-19 11-7-19 11-12-19 11-12-19
Reject . . Accept .
Accept / Reject Accept Accept 10-16-19 Rey:ctl— Accept Reje? - Accept Accept Accept AReJeCtt Accept
Email to Interested re:ls(;a?ch currrlgntl 10-24-19 coep
Participant 10-16-19 10-16-19 Accept . 10-17-19 Y 10-28-19 10-28-19 11-18-19 11-7-19 11-12-19
site enrolled 11-12-19
11-6-19 11-3-19
Interview Date / 10-24-19 10-21-19 11-11-19 10-24-19 11-20-19 10-31-19 11-20-19 11-11-19 11-18-19 11-15-19
Time 3:15pm 3:00pm 10:30am 11:00am 11:15am 2:00pm 2:00pm 1:30pm 4:00pm 3:10pm
Informed Consent
10-24-19 10-21-19 11-11-19 10-24-19 11-20-19 10-31-19 11-20-19 11-11-19 11-18-19 11-15-19

Provided
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Thank You Email to
Participant After
Interview

Gift Card Emailed

Interview
Transcription
Completed

Member Checking
Email Sent

Response Received -
Member Checking

10-24-19

10-24-19

10-26-19

10-27-19

Received
10-27-19

10-21-19

10-21-19

10-21-19

10-22-19
10-29-19

Received
10-29-19

11-11-19

11-11-19

11-16-19

11-16-19

Received
11-16-19

10-24-19

10-24-19

10-26-19

10-26-19

10-31-19
11-8-19

11-15-19

Received
11-17-19

11-20-19

11-20-19

11-23-19

11-23-19

Received
11-23-19

10-31-19

10-31-19

11-7-19

11-7-19

Received
11-13-19

11-20-19

11-20-19

11-29-19

11-29-19

Received
12-4-19

11-11-19

11-11-19

11-13-19

11-13-19

Received
11-20-19

11-18-19

11-18-19

11-22-19

11-22-19

Received
11-27-19

11-15-19

11-15-19

11-17-19

11-17-19

Received
11-18-19
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Appendix J

Focus Group Data Alignment with Research Questions

Schlossberg’s Focljl?:lé?c])u
Research Question Transition Theory: oup
. — Question
Coping Resource .
. Support
(1) How do women student veterans describe Self
their help-seeking interactions with o N/A
. Situation
faculty outside the classroom?
Strategy
(2) What forms of faculty support do women
student veterans recognize as options for Support 2
seeking help, outside the classroom?
(3) What behaviors do women student
veterans believe they display when Self 3
seeking help from faculty outside the
classroom?
(4) What events, or instances, do women
student veterans identify as motivators Situation 5
for seeking help, from faculty, outside the
classroom?
(5) What strategies do women student
veterans believe they utilize when
Strategy 4

seeking help from faculty outside the
classroom?
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Appendix K

Survey Data Alignment with Research Questions

Research Question

Schlossberg’s
Transition Theory:
Coping Resource

Faculty
Survey —
Question #’s:

(1) How do women student veterans describe
their help-seeking interactions with
faculty outside the classroom?

(2) What forms of faculty support do women
student veterans recognize as options for
seeking help, outside the classroom?

(3) What behaviors do women student
veterans believe they display when
seeking help from faculty outside the
classroom?

(4) What events, or instances, do women
student veterans identify as motivators
for seeking help, from faculty, outside the
classroom?

(5) What strategies do women student
veterans believe they utilize when
seeking help from faculty outside the
classroom?

Support
Self
Situation
Strategy

Support

Self

Situation

Strategy

N/A
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Appendix L

Faculty Demographics

Rank of Faculty Participants

Other

Lecturer

Assistant Professor
Associate Professor
Professor

College Affiliation of Faculty Participants

College 1
College 2
College 3
College 4
College 5

College 6

College 7

Faculty Participant Years of Teaching Experience

r

209

Focus Group

Survey
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