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Appendix A

A Letter to the Participants

Y w2
CLEMSON

January 5, 2016

Dear NN

My name is Justin Ballenger | am the co-investigator for a research study being conducted out of the
College of Education at Clemson University. Dr. Roy Jones, Executive Director of the Call Me
MISTER Program, is the principle investigator this study entitled, Challenges to Growth and Meeting
Student Population Needs, Protocol # 2014-268.

| am writing to request your school's paricipation in this research study that will investigate the challenges
faced by rural elementary schools with high levels of poverty and a high propartion of ethnic

minorities. This study involves participation from faculty, staff, and administration at your

school. Participants will complete twao surveys that are used to assess school climate, school culture, and
faculty/staff perceptions of the school's strengths and areas for improvement. This study will also include
follow-up focus group sessions that will be used in the interpretation survey results,

The findings of this study will be used to inform researchers about the specific challenges faced by South
Carolina's rural schools, If you would like to discuss specific details of your school’s participation you may
contact me atdarvia email at bhorace@clemson.edy . Your participation in this study
would be greatly appreciated and will benefit understanding of the specific challenges and needs of South
Carolina's rural schools,

Best regards,
P y
Mister H, Justin Ballenger, M. Ed.
PhD Candidate
Call MISTER Program

Eugene T. Moore School of Education
Clemson University

Bhnraceﬁclemnn.edu

o

CALL ME MISTER PROGRAM
Eugene T. Moore School of Education 202 HoMzendorff Clemson, SC 29634-0702A
864.656.4646, FAX 8646560875 TOLL FREE 18006402657
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Appendix B

Comer School Climate (QUAN) Survey Items

Page 10of 1

SCHOOL CLIMATE SURVEY

Revised Edition
(School Staff Version)

This survey is designed to get the opinions of all school staff conceming the general climate of the school. Your input is very
important in helping to better understand the issues related to school climate. Your responses are strictly confidential and you
will be identified in any way. Thank you for taking the time to respond|

Please indicate your current position.”
Classroom Teacher
Paraprofessional
Non-instructional professional staff
) Administrator
Other

If you responded "Other" to the previous question please identify your role.

The principal sets the direction for this school.”

1 2:3 4.6

Strongly Disagree Strongly Agree

Students at this school are willing to learn.”

1 2: 3 4.5

Strongly Disagree ( Strongly Agree

Students here fight a lot."

1 2 3 4 5

Strongly Disagree Strongly Agree
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Parents rarely attend school activities.”

12 3 45

Strongly Disagree Strongly Agree

Students at this school have good self control.”

1 2 3 45

Strongly Disagree Strongly Agree

It is clear that principal facilitates and guides the management
process in the school.”

1 2 3 4 5

Strongly Disagree Strongly Agree

Non-teaching staff are given opportunities to express their views
on important matters.”

1 2 3 45

Strongly Disagree Strongly Agree

The walls of this school are normally in good condition.”

1 2 3 4 5

Strongly Disagree Strongly Agree

Teachers are often disrespected by students.

1 2 3 4 5

Strongly Disagree Strongly Agree
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Students are treated the same regardless of race.”

1 2 3 45

Strongly Disagree Strongly Agree

The behavior of children at this school is good.”

1 2 3 45

Strongly Disagree O O O O O Strongly Agree

This school is usually clean and tidy."

1 2 3 45

Strongly Disagree O & & O (O Strongly Agree

At this school, teachers help students feel good about
themselves.”

Strongly Disagree & O O O O Strongly Agree

The principal has little contact with teachers.”

1 2 3 45

Strongly Disagree O & O O (O Strongly Disagree

Our students are willing and eager to learmn.’
1.2 3 45

Strongly Disagree Strongly Agree

Staff at this school believe that very few of their students will
make it to college.”

12 3 45

Strongly Disagree Strongly Agree
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There is good community involvement in the life of the school.”

12 3 4 5

Strongly Disagree Strongly Agree

Our students are willing and eager to learn.”

1 2 3 45

Strongly Disagree Strongly Agree

Staff at this school believe that very few of their students will
make it to college.”

1 2 3 45

Strongly Disagree Strongly Agree

There is good community involvement in the life of the school.”

1 2 3 45

Strongly Disagree Strongly Agree
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Appendix C

Plus/Delta Evaluation (QUAL)

a4 AuwsiDelta Schod Evduslion - Google Forms

Plus/Delta School Evaluation

The Plus/Delta School Evaluation is way of collecting information to better understand how various
faculty/staff vew the performance of the schoal, It is importart that information be gathered from many
different sources to hawe a true picture of peformance. Each faculty/staff member will have the
opportunity to complete a Plus (What Works) and Delta (Ideas for Improvermnent) that may be used for
specifics to evaluate your school's performance. Please do not identify yourselfin any way. All the
information submitted by the faculty/staff will be used to inform a study of your schools’ challenges of
growth and meeting the needs of the student population. Responses may be typed directly into the form
provided, This input is voluntary and NOT required,

* Required

1. Enter "PLUS" Items below. *
Things that your school does well,

2. Enter "DELTA" ltems below. *
Things that your schoal could improve upan or change.

BB Google Formsfl Google Forms
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Interview Protocol

Appendix D

Interview Protocol

1. Welcome

Introduce yourself to the staff; Thank staff for participating

Ask staff to introduce themselves and indicate their roles in the school
Give a brief description of the study

Thank the staff for their participation

2 Ground Rubas

® & & ®|® @

Collect consent forms and distribute forms I any staff have not completed
Remind staff that participation in the study is optional

Remind staff that the interview will be recorded

Explain that audio recerding will be used for transcription [use the |RB form as a guide)
Inform the staff that the recording will be destroyed after transcription
Remind the staff that they do not have to respond to any questions they feel
uncomfortable responding to

Remind staff of option to submit notes using Google Apps

Inform the group that recording of the session will begin

Begin recording the interview

*Remember to designate which school you are recording (1, 2,3, or d)

3 Group Discussbon
= Togic 1

If you were to describe the climate in your school in two sentences or less, what would you
say?

How would you characterize the greatest strengths of your school?

How would you characterize the Areas for Improvement in your school?

What do you believe the greatest challenge to academic achievement for students inyour
schoolis?

*|Remember to ask probing questions)

3 Group DisCussion
- Topic 2

Review findings of QUAN & QUAL instruments for the school

Identify top 2 Strengths and Top 2 Areas for Improvement

Do you agree with this assessment of your school's strengths and areas for improvement ?
*[Remember to ask probing questions)

Group Discussion
- Topic 3

- % &

Distribute list of variables measured by the study instru ments

Which if any of the factors on the list contributes most to success in your school?

Which if any of the factors on the list contributes presents the greatest challenge invyour
school?

*(Remember to ask probing questions)

7. Final thaughts

Are there any additional comments that you believe would contribute to gaining a better
understanding of the overall character of your school?

*(Remember to ask probing questions & ask clarifying questions)

Stop recording

*Make sure to save audio file in the correct folder and designate the school number

8. Wrap-up

- & &

Thank participants for their time

Inform participants that the study data will be made availab e to their schoolin aggregate
form and that they will be notified of any publications related to the findings of the study
Collect any outstanding consent forms

Post-interview

Archive Data field notes
Make sure audio levels are adjusted

160




Appendix E

Interview Code Worksheets

Interview Coding Worksheet

comments
Include variable alignment (1- 10) & category alignment [+, &, or @}
[ie. “Positive comment about the fadilities™ [TH+]
Discussion 1
Dizcuszion 2
Discussion 3
Discussion 4
Code Book
wvariable Category
1= Achisvement Motivation
2 = Collaborative Decision-hlaking [+} Strength
3= Equity and Fairnass
4= Laadarship (&) Area for Improvement
5= Order and Disciplins .
&= School Building (7} Meutral
7= SchoolParent/ Community Balations
&= Staff Dadication to Studant Learning
o= Staff Expactations
10 = Other
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Appendix F IRB Consent Forms

Disserations Study — Faculy Perceptions ofChallenges to Growth and Meeting
Student Population Needs Protocol #: 2014-268

RESEARCH SUBJECT INFORMED CONSENT FORM

Prospective Research Subject: Read this consent form carefully and ask as
many questions as you like before you decide whether you want to
participate in this research study. You are free to ask questions at any time
before, during, or after your participation in this research.

Projeet Information

Project Title: Disserations
Study — Challenges to of

Growth and Meeting Project Number:
Student Population Needs
Site IRB Number: Dr. Roy Jones

Principal Investigator:

Dr. Roy Jones Organization: Eugene T. Moore School of Education

Location: 203 Holtzendorft,

Clemson University Fhone: 864.656.4646

Other Investigators:

Justin Ballenger, Dr. Robert
Knoppel, Dr. Lienne
Medford, Dr, James Moore

Organization: : Eugene T. Moore School of Education

Location: 203 HoltzendorfT

Hall, Clemson University raane: §64.056.4046

1. PURPOSE OF THIS RESEARCH STUDY

You are being asked to participate in a research study designed to find out
more regarding the challenges faced by elementary schools in educating their
respective student populations.

2, PROCEDURES
o Faculty & Staft at the schools involved in the study will complete surveys
regarding various characteristics of the schools they work in and
participate in focus groups.
o Focus group sessions will be audio recorded by the researchers.
o Photgraphs of the school and focus group sessions will be taken and they
may be used in future academic presentations. Individuals pictured will
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Clemson University Authorization for Use of
Photographic/Image/Video/Voice Recording

Program Mame: Clemson University “Faculty & Staff Perceptions of Challenges to
Growth and Meeting Student Population Needs.” Protocol # 2014-268

Dates of Program: 12/8/2014 — 05/3 /2015

Clemson University Contact: Mr. Justin Ballenger

Participant 's Name:

PLEASE READ THIS DOCUMENT CAREFULLY. It affects the rights vou may have
concerning the use by Clemson University of any photographs, video, images or voice recording
taken of yvou during the program identified above.

v . hereby grant permission to Clemson
University and its representatives and employees to take photographs or videos of me, to make
recordings of my voice, and to obtain a transcript of my spoken or written words during my
participation in the Clemson University . lgive
Clemson University permission to use these images, recordings, and spoken or written comments,
as well as my name, likeness, voice and biographical information as follows:

1. Tocopy, reproduce, distribute, modify, display and perform.

2. Touse in composite or modified forms in any media, now known or later developed,
including but not limited to publications, newspapers, television, radio, sound track
recording, motion picture, filmstrip, still photograph, the Intemet, the world wide web, or
any transcript.

3. For purposes including but not limited to education, research, trade, advertising, and
promotion of the project throughout the world and in perpetuity.

I agree that | will receive no further consideration, other than that already received. for these uses
and that Clemson University owns all rights to the images and recordings. [waive the right to
inspect or approve uses of the images, recordings or written copies.,

I hereby release Clemson University, its representatives, agents, emplovees and assigns from any
claims that may arise from these uses, including claims of defamation, invasion of privacy, or
rights of publicity or copyright. This release is binding on me, my heirs, assigns and estate and
represents the entire agreement between me and Clemson University regarding the matters herein.

I agree that Clemson University is not obligated to use any of the rights granted under this
Agreement.

Participant’s Signature Date
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Appendix G

IRB Approval

CLEL“!-SON Justin Ballenger <bhoraca@g.clemson. edu>

U W1 ¥ ERS I T

Validation of IRB2014-268: Challenges of Growth and Meeting Student

Population Needs
2 Messanes

Halings Patin <MNFATINEEMS 0N, et Mon, Dec 8, 2014 &l 12:32 PM
Ta: Roy Jones <ROYJEclemsonedu, Jusiin Ballenger <bhorscefg.clemaon. edu>

Dear Dr. Jones and Mr. Ballenger,

The chair of the Clemaon University inatitutional Review Board (IRB) validated the protocol identified abave
LEing exempl review procedures and & determination was made on December 8, 2014 thal the proposed
activities involving human participants qualify as Exempt under category B2, based on federal reguiabons 45
CFR 45. You inilially submitied an expedited apgplication, bul the reviewer delemmined that it qualified for
exemption. The adull relezse form and approved consent document are allached. Your prodocol will expire on
May 31, 2015.

Fleaze note that we will need &an e-mail or signed approval letter from the schools before you can Degin
recruiting or daia collection ai that site. Please refer to owr guidance on reseanch sile letters for maone
information, hittp:imedia. clems onoeduresearch/compliancefimdéesearch_site_leflars, paf.

The expiration date indicated above was based on the complelion date you entered on the IRE application. 1f an
extension ks necessary, the Pl should submil an Exempt Protocel Extension Request fonm,

hittp: e _clamaan eduwies carchicomplisncalirtdiorms_himl, 51 least ihee weeks balore the sxpiration date.
Please refer 1o our websile for more information on the exereion procedunes, hitpciwww chemson.edul
resaarchicomplianceindguidance! reviewproosss. himi.

Mo change in this approved eseanch prolocol can be inftialed without the IREs approvel This includes. smy
proposed revisions of amendments 10 the protocol o consent Torm. Any unanticipated problems Inolving nisk to
subjects, any complcations, andior any adverse evenis must be reporied to the Office of Reseanch Comgpliance
(ORC) immediataty. All l2am mesmibers ane required bo review the “Responsibilities of Principal Investigatons®
and the "ResponsibBiies of Research Team Members® avallable af hipd s clems on edu
resaafcheomplianceimragulations. hmi.

The Clemson University IRE is committed to facilitating sthical research and protecting the rights of human
subjects. Plesse conlact us If wou hawve any questions and use the IRE number and titke in all communications
reganding 1his study.

Zood luck with your sthudy.

Al the besl,
M alnes
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Malimee 1. Patin

IRE Coordinaior

Clemson Universiy

Offiee of Resaanch Complanc:

resftuiional R evies Board (IRE)

WVoice- {B5£) E55-0635

Fau (B54) 6558-4475

E-mail npatnificemson.edu

Wb she: hpAshes.clemson. eduwinesearohioomplianoeiir b’

IRE E-mak ibifdemsonsds

2 atachments

IRB2014_268_Jones_consent_revd.docx
K

@] Adult_Participants_Release_Form.doc
MK,

Justin Ballenger <bhoraceEo.clemson edus
Ta: Malinee Patin <NPATINDClemson. edue
Ce: Roy Jones <ROY J@clemson. edus

Thani you Ms_ Patin!

Mister H. Justin Ballenger, M.Ed.
PhD Candidale

Call MISTER Program

Eugene T. Moore School of Educalion
Clemann Univerity

Eharace@alemns on.edu

ot ewl hiddisn]
<IRE2014_268 Jones consent ey Z docx>

<Adull_Parlicipants_Release_Fom_ doc>
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